Preparing for school: Case studies of three preparatory classrooms by Grieshaber, Susan J.
 
 
 
 
 
PREPARING FOR SCHOOL  
 
 
 
 
Case Studies of Three Preparatory Classrooms 
 
2004 
 
 
 
 
Susan Grieshaber 
 
 
 
 
School of Early Childhood, 
Queensland University of Technology 
 
 
 
 
 
 
 
 
This research was made possible by a Queensland University of Technology Faculty of 
Education research grant. The study was undertaken in 2004 and was not connected to the 
Preparing for school: Report of the Queensland Preparing for school trials 2003/4 (Thorpe et al., 
2004) 
 
 
 
Professor Susan Grieshaber  
School of Early Childhood 
Queensland University of Technology 
Victoria Park Road 
Kelvin Grove  QLD  4059 
Australia 
2 
 
Contents  
 
         
 
o Introduction         Page 5 
 
o Chapter One   Summary - Principal interviews    Page 7 
 
o Chapter Two   Summary -Teacher interviews     Page 12 
 
o Chapter Three  Summary – Teacher Aide interviews  Page 22 
 
o Chapter Four   Summary – Parent interviews     Page 26 
 
o Chapter Five   Summary – Classroom Observations    Page 32 
 
o Appendices         
 
o Appendix 1 Acronyms     Page 42 
 
o Appendix 2A Principal Interview Schedule   Page 43 
 
o Appendix 2B Preparatory Teacher Interview Schedule  Page 44 
 
o Appendix 2C Teacher Aide Interview Schedule  Page 47 
 
o Appendix 2D Parent Interview Schedule   Page 48 
 
o References        Page 49 
 
o Notes         Page 50 
 
3 
List of Tables 
 
 
Table 2.1  Overview of a Prep Day………………..……………………… 13-14 
 
Table 2.2 Specialist Lessons…………………….………………………... 14 
 
Table 3.1 Teacher Aide Hours……………………………………………. 22 
 
Table 4.1  Parent Responses……………………….……………………... 28-29 
 
Table 5.1  A Prep Day………….…………………..…………………….. 32-33 
 
Table 5.2 Multi-age Classes………..………………..…………………… 33 
 
Table 5.3 Teacher Aide Assistance for Children with Special Needs…… 34 
 
Table 5.4 Music and Singing Activities………………………………….. 36 
 
4 
 
Overview of the Study 
 
The key aims of this research project were: 
 
a. To gain a more in-depth view of the general operation of preparatory classes. 
b. To document ways in which the Early Years Curriculum Guidelines underpin teachers’ 
planning, teaching and assessment of students.  
c. To gain an understanding of the role and value of the preparatory year for its 
stakeholders. 
 
 
 
Introduction 
 
Background  
Throughout Australia, in all states and territories, schooling is compulsory for all children in the 
year in which they have their sixth birthday. However, through meetings of the Council of 
Australian Governments (COAG) and the Ministerial Council on Education, Employment, 
Training and Youth Affairs (MCEETYA), it was agreed in 2003, that all Australian states and 
territories move to a uniform starting age for schooling across Australia.i   
 
Children in Queensland are, on average, younger than other children across Australia in Year 1.  
This is because become eligible to begin Year 1 if they turn 6 years of age by 31 December of 
that year.  As a result of this difference in commencement ages, Year 1 children in Queensland 
may be up to 5 months younger than children in New South Wales and up to 12 months younger 
than children in Tasmania.ii 
 
Currently all states and territories, except Queensland, already provide a full-day, full-time 
program for children in the year prior to the first formal year of primary school or Year 1. These 
programs are accessible through the public education system and made available to children from 
approximately 5 years of age.   
 
In 2003, Queensland commenced a trial of a non-compulsory preparatory (prep) year of 
schooling for Queensland children.  Since the start of 2003 over 1900 children from 96 state and 
non-state schools have taken part in trialing the preparatory year, using a play-based curriculumiii. 
The trials are helping to determine the best ways to implement the preparatory year in 
Queensland schools (for full details of Education Queensland’s plan for introduction of future 
preparatory year classes in Queensland schools, see http://education.qld.gov.au/etrf/prep.html ).  
 
Context of the Study 
Towards the end of 2004, which was the second year of trialing the preparatory year in selected 
Queensland schools, the principals of three trial schools agreed to take part in research to 
investigate how the preparatory (prep) year was working in those schools.  The project aimed to 
create case studies of the daily work of three teachers trialing prep by documenting the ways the 
teachers planned and enacted the preparatory year curriculum, liaised with parents, colleagues 
and the school community, and completed assessment of the children using the Draft Early Years 
Curriculum Guidelines and the Early Years Learning and Development Frameworkiv (QSA, 
2004).  To gain an understanding of the operation of the preparatory classes, data were also 
collected from principals, teacher aides and parents through an interview process.  
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Aims and methodology 
An exploratory case study design (Yin, 2003) was employed to investigate and document how 
the teachers and teacher aides enacted EYCG, the new curriculum document for the preparatory 
year. Data were collected using classroom observations and field notes (Cohen, Manion and 
Morrison, 2000); and informal interviews (Fontana and Frey, 1998) with teachers, principals, 
teacher aides and parents were audio taped. Between mid-October and late November 2004, each 
school was visited at least five times on different days of the week.  This was for a whole day at a 
time and the aim was to become familiar with and gain an understanding of how each preparatory 
class operated and how it fit within the broader school community.   
 
Data collection involved audio-recorded question-and-answer interviews with the principals, 
preparatory teachers, teacher aides, and three parents at each of the three schools.  The interviews 
were then transcribed.  Interviews were relatively unstructured in order to give respondents the 
freedom to offer as much or as little detail as they felt necessary or were comfortable to give.  
Detailed observations over a period of at least five visits were also made of each class whilst it 
was in operation. Classroom observations considered aspects such as use of new curriculum 
guidelines, as well as routines, resources, interactions between the teacher and the children, and 
the children’s activities – in short, the minutiae of the prep classes in operation.  Detailed field 
notes were kept on each occasion and all activities within the prep classrooms were observed.  
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The Three Schools 
The three focus schools are described below.  Pseudonyms are used throughout to ensure 
confidentiality. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Lark State School is a small rural school, located about one hour’s drive from central 
Brisbane. There were approximately 67 students attending the school when data were 
collected. The multi-age class (preparatory – Year 2) had 22 students in total.  The 
classroom was located within the main school.  Lark SS encourages strong partnership 
with parents. 
Dalton State School is located in a northern suburb of Brisbane and close to the city.  It 
had approximately 387 students enrolled at the time of data collection. The preparatory 
classroom is located on the same site as a double unit preschool, which is situated two 
blocks from the main school complex.  The preschool and prep classes feed approximately 
six other local schools. Only a minority of these children continue to Dalton SS in Year 1.  
 
Evergreen State School is located approximately 45 minutes drive south-west of 
Brisbane city and had approximately 553 students enrolled when data were collected.  
Twenty-five (25) of these students were in the preparatory class. The prep classroom is 
located some distance from the main school, although on the same grounds.  Evergreen SS 
is in a low socio-economic area with limited public transport facilities.  The school 
community is multicultural with over thirty nationalities represented and 40% of children 
are from families where the first language spoken is one other than English.  The prep 
class had children who identified as Aboriginal, Samoan, Cook Islander, Tongan, 
Cambodian, Maori and Liberian.   There were also two children with disabilities, one with 
Asperger’s Syndrome and another with a learning disability. 
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Chapter 1: Principal Interviews 
Overview 
 
The Interview Questions 
Interviews were conducted in person, at each principal’s school, using a set of previously 
prepared questions designed to be open in nature. 
 
Qualifications 
The three principals each have a Bachelor’s Degree in Education and the principal at Evergreen 
also has further qualifications in Linguistics and Early Childhood Education. 
 
Teaching Experiences 
Although all three principals have had teaching experience ranging across the primary grades, the 
Dalton principal did not give any details regarding actual years of teaching.  The other two 
principals both have over ten years of primary teaching experience.  Time working within their 
current school varied between the three principals, with the Evergreen principal joining the 
school after trial approval had been granted, while the Lark principal had been at the same school 
for nine years. 
 
Applying to be a Prep Trial School 
Although very supportive of the prep trials taking place within her school this year, the Evergreen 
principal, who had not been working at the school when the decision and application were made 
to become a trial school, was familiar with the process and was able to confirm that the main 
application had been researched and proposed by the then deputy principal.  Of the other two 
principals interviewed, both consulted with and assessed the needs of the community prior to 
their decision-making.  In each case, the principal involved also discussed the proposal with other 
principals in the district.  In order to make an informed decision about running a prep class trial, 
the Lark principal sought additional information/support from representatives at Education 
Queensland.  The principal at Dalton described the suitability of the school for such a trial by 
stating it had “the perfect site - a large unused room adjacent to the current preschool.”  This 
principal was aware too, that the school had a “large number of children who were repeating 
preschool as their readiness for school was a concern, [and therefore] an alternative to preschool 
seemed like a great idea.” 
 
Choosing the Prep teachers 
All three schools chose to appoint a teacher who was already working within the school as the 
prep teacher.  The Dalton teacher previously had eleven years of prep-style teaching experience 
in other states, while the other two teachers were both keen and interested in the opportunity.  
However in each case, not only was the teacher chosen from within the school, but at Lark school 
the original decision to become a trial school had actually been initiated through the teacher’s 
interest.  The principal explained that it was “not so much a matter of the principal deciding that 
we would have a trial, it was through [the teacher’s] interest and desire to have a trial that we 
applied.”  The Evergreen principal also stated that they had appointed an early childhood teacher 
from the school who was “very keen to do it.” 
 
Community Support 
The principals of Dalton and Evergreen each indicated that although the school itself had been 
instrumental in initiating the application to be part of the preparatory year trial, they also 
described community support as “keen,” “strong,” or “very rewarding.”  In the case of Lark, the 
principal believed that because the school did not have a preschool on site, the “capacity for the 
school to have a prep [class] was a very exciting one [and] the community were quite excited.”  
The Evergreen principal, who due to transfer joined the school when the trial commenced, said 
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she too believed there had been a “fair bit of community consultation” at the school and that it 
seemed to be “pretty well supported.”  
 
Differences between the Prep Year and other Classes 
The three principals expressed a range of views about the differences between (a) the prep class 
and preschool, and (b) the prep class and the Year 1 class.  
 
• Differences between Prep and Preschool 
o Prep is full time not part-time like preschool (which is only for five days per fortnight) 
o Continuity of learning is much stronger (as a result of full-time attendance) 
o It is easier to encourage leadership roles (because the children learn those behaviours 
when they attend every day) 
o Preschoolers don’t have as much chance to become embedded in the day-to-day running 
of the school (because preschool is only part time) 
o The increased attendance gives the school a greater capacity to engage the prep class as 
part of the school environment  
o The prep year can offer a ‘play’ based program (but one which has a “bit more formality” 
than preschool) 
o The prep classes can take children further (in terms of being more aware of print, for 
example) and better prepare children for the academic requirements of Year 1 
o The children are a bit older and more ready for exposure to some early literacy and 
numeracy (than preschool children are) 
o There is more follow-through and follow-up in the prep class 
o There are more opportunities for capitalising on incidental learning (through greater 
interaction with the teacher) 
 
• Differences between Prep and Year 1 
 
o The Early Years Curriculum Guidelines are non-compulsory (whereas Year 1 is the 
beginning of compulsory school attendance) 
o Year 1 is far more formal than prep year 
o There is a lot more “sit down at your desk with paper and pencil tasks” in Year 1 
o The Year 1 children do not have as much opportunity for teacher aide support as the prep 
children do. 
 
 
However, the Lark principal also commented that it was not about noting differences but 
amalgamating the common pedagogy embedded in the Key Learning Areas (KLAs) and EYCG 
so that there is continuity. 
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Curriculum and Assessment 
 
 
 
 
 
 
 
 
 
 
 
Early Years Curriculum Guidelines and the Learning and Development Framework 
 
Comments from the three principals about the EYCG reflected support for these documents, with 
comments such as: 
 
o These documents are very detailed 
o They have good quality scaffolding for teachers 
o These are great documents  
o I would like to see documents like this used right across the early years 
o The most helpful curriculum document I have seen 
o [They] provide very clear guidelines in terms of the different areas that teachers 
should be developing children in 
o It’s very compatible with the preschool curriculum guidelines too, so there’s 
continuity 
 
Other observations from the principals indicated appreciation of aspects such as “good quality 
scaffolding”, being “user-friendly”, and allowance within the document for “more flexibility than 
the KLA syllabus documents”. However, although the Evergreen principal noted the clear 
guidelines on numeracy and literacy, the Lark principal suggested that some work could be done 
on the format and the ability to track and map children more quickly.   
  
Early Years Curriculum and Assessment Approaches 
In this section of the interview, principals were asked to compare the curriculum and assessment 
recommendations with the current approaches used in their respective schools.  Although the 
Lark principal appeared somewhat cautious in his comment that “we are seeing how the Early 
Learning Record fits in with our current methods,” all three principals seemed to be in favour of 
the recommended assessment processes.  However, it should be noted that at the time of 
interviewing, the principals were still in the early stages of fully understanding or making 
changes to their present methods of planning, assessment and reporting at their respective 
schools.  
 
The Lark principal commented that the Early Learning Record was the “vehicle” that was driving 
some of the curriculum reforms, as evidenced by what is being done with the contexts for 
learning. This principal also pointed out that “the QSA have a draft document about school plans 
and how the Early Learning Records and contexts for learning can be aligned across P-7.” 
Although the Dalton principal indicated that the two approaches were “quite different,” he also 
indicated it was all part of a process to understand what parents really wanted to know about their 
children and their progress. 
 
 
The draft Early Years Curriculum Guidelines is intended 
to provide teachers with a framework for interacting with 
children and planning, assessing and reflecting on an 
effective Preparatory Year curriculum [as well as] . . . 
establishing essential connections between the Preschool 
Curriculum Guidelines and the Years 1 to 10 key learning 
area syllabuses.  (Draft Early Years Curriculum 
Guidelines, 2004, pp. 1-2) 
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The principal at Evergreen  pointed out that the Early Years Profile used in the trial prep class 
would be implemented with Year 1 next year and would gradually continue into Year 3. The 
principal also indicated that as a result of the prep trial, the lower school would in future be 
engaging in more year level planning, where teachers would work together as a team with a 
coordinator and that this would help with “accountability and assessment.”  The principal at  
Evergreen summed up the Early Learning Record documents by stating, “it’s just fantastic 
because it gives teachers a clear explanation of what kids are like but also gives them the actual 
instrument to do it on – it’s very compatible with the continua.” 
 
The role of ‘Play’ in the Curriculum 
 
 
 
 
 
 
 
 
 
The EYCG suggest that ‘play’ contexts provide meaningful opportunities for children to explore 
learning from a range of learning areas. The Guidelines also state that ‘play’ “provides a 
powerful context in which children learn as they actively engage socially, emotionally, physically 
and intellectually with people, objects and representations” (Draft Early Years Curriculum 
Guidelines, 2004, p. 39). 
 
When asked to comment on the role of ‘play’ in the curriculum, all principals supported the 
importance of play in early years learning, although they did appear to hold slightly different 
interpretations, with the Dalton principal describing it as “unstructured” and suggesting that 
today’s children had fewer opportunities for unstructured free play and this was “to their 
detriment.”  This comment was followed with the suggestion that play should “always have a 
really important role in the early years.”   
 
Play was also described by the principal at Lark as a “professionally guided strategy to achieve 
an end that allows students to engage more deeply with a task”, with the suggestion that a play-
based curriculum is about “saying there has been negotiation and student engagement, thought 
and participation around the activities to be conducted in the classroom.”   
 
Relationships between Preparatory, Preschool, and Year One Teachers 
All three principals endorsed the need for a good working relationship between year level 
teachers, while emphasising concepts such as “networks” and “shared partnerships” and “open 
communication.”  The principal at Dalton commented that the school had taken steps to enhance 
the relationships among the teachers by establishing a “P-3 Learning team” which discussed 
issues regularly.  However, the Evergreen principal acknowledged that tensions did exist at times 
between the prep and preschool teachers and commented that this was most likely the result of 
differing personality styles and levels of teacher confidence.  The principal felt that although 
relationships seemed to be “reasonably good,” more communication between teachers may help. 
 
Departmental Support 
Two principals (Lark and Dalton) gave specific comments regarding support received as a 
principal of a trial site.  They commented favourably on the professional development 
opportunities that were offered by Education Queensland through the Early Years conference 
with its two-day professional development sessions.  The Evergreen principal noted also that 
“refurbishment of the building has been paid for by Central Office” but commented that “they 
[Education Queensland] need to give us back our advisory teachers.”  The principal at Evergreen 
Through play, children use and extend oral language 
capabilities, improve literacies and numeracy, explore a 
range of ways to symbolise experiences and develop 
imagination and creativity.  
  
(Draft Early Years Curriculum Guidelines 2004, p. 39). 
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also stated the preschool advisory teachers were “the greatest thing”, because they helped with 
networking, running workshops and assisted the school with lots of ideas for cheap resources at a 
fraction of the cost of those purchased commercially. 
 
Leadership 
All three principals indicated they were comfortable with the responsibility of being a leader in 
the preparatory year trial, with the Lark principal commenting that there was a responsibility to 
“learn more about what prep is about and to have the confidence, ideas and strategies to share 
with neighbouring schools.”  The principal at Dalton indicated acceptance of the leadership role 
because the prep trial is “a great initiative.”  The principal from Evergreen suggested that a 
passion for what was happening was also part of the leadership role and that it was easy to 
“stimulate interest and excitement about things because I feel that way myself.” 
 
Challenges 
When asked about the most challenging aspects of the prep year trials, the principals prefaced the 
word ‘challenges’ with other words such as “greatest,” “biggest,” “considerable,” and “major,” 
but in general they appeared to be mostly concerned with creating and maintaining a professional 
standard.  The principal from Lark replied that getting “good quality professional development . . 
. happening” was a challenge or responding to the needs of their particular community.  The 
principal from Evergreen stated that “the major issues are the big ones with treasury.”  
 
Other challenges included getting support for children who have English as an additional 
language, coping with poverty in the area, dealing with the difficulties associated with the 
preparatory classroom location and insufficient resourcing for students with disabilities in the 
prep class.  
 
Summary 
Despite some minor reservations about levels of support received from Education Queensland, 
the principals of all three trial schools appeared unanimous in their overall enthusiasm and 
support for the prep trial.  It is likely that the high level of support given by their individual 
communities also encouraged these principals in their decisions to each become a prep trial 
school.  The principals appeared to be appreciative of the work that had been put into the 
preparation of the Early Years Curriculum Guidelines by the Queensland Studies Authority and 
Education Queensland.   
 
Although each principal acknowledged that there were challenges associated with participation in 
a trial of this nature, each principal articulated that the benefits garnered by the school, the 
children involved, and the wider community far outweighed any disadvantages or challenges.  
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Chapter 2: Preparatory Teacher Interviews 
 
Teacher Qualifications and Experience 
All three preparatory class teachers are women. Each is a qualified and registered teacher.  The 
teacher from Lark school has a Bachelor of Arts degree with a Graduate Diploma in teaching.  
She has been teaching for sixteen years and has experience across the primary school years P – 7, 
including four years teaching a multi-age (Years 1-3) class. The Dalton teacher has Early 
Childhood qualifications and taught at Dalton preschool last year. The teacher from Evergreen 
has a Bachelor of Education degree (Early Childhood) and has seven years’ experience teaching 
lower primary (from Years 1 to 3), including a multi-age Years 1-3 class. 
 
Getting the Job 
All three preparatory teachers were working at their current school when they were appointed as 
the preparatory teacher.  In 2002, the teachers from Lark and Dalton had applied (along with their 
respective principals) to trial the prep class.  In both cases, the schools were unsuccessful but 
successfully re-applied for 2004.  The Dalton teacher who was appointed had also previously 
taught at the preparatory level in New South Wales and was keen to be “a part of this”.  In Lark 
and Evergreen, the staff was asked if there were any teachers interested in applying for the 
preparatory teacher position. At Dalton, the (now) preparatory teacher and another teacher both 
applied and were interviewed.  After being appointed, this preparatory teacher then attended a 
two-day, professional development course designed for teachers preparing to work in this area.  
At Lark, the teacher and the principal made a team- decision to be a trial school and thus, 
“launched off together”. 
 
Involvement in the Submission 
The teachers at Lark and Dalton stated that they had considerable involvement in the preparation 
of the submission to become a trial preparatory school.  In the case of Lark, the principal and the 
prep teacher put the submission together with a lot of involvement from the community, who 
were very supportive.  At Dalton, the preparatory teacher and the principal worked together to 
prepare the submission.  At Evergreen, the preschool teacher assisted the principal and deputy, 
however, although the lower school teachers were also asked for their input, the prep teacher at 
Evergreen indicated most of the writing of the submission had been done by “Admin.” 
 
Facilities Up-Grade 
The preparatory year teachers were asked about the ‘facilities up-grade’ that their school had 
received in order to set up the trial preparatory class.  The teacher from Evergreen did not give a 
direct answer to this question but indicated she was using a room for storage that departmental 
Advisory Visiting Teachers had previously used.  A coat of paint and some shelves were the 
major components of the up-grade at this school.  Lark received $20,000 worth of up-grades, 
which included a shed for storage, awnings over a deck to make an all-weather, all-purpose area, 
shelving and cupboards, and a fridge and stove came as part of the preparatory class ‘kit’ which 
included equipment supplied by the Department of Queensland.  Dalton said they “put in a wish 
list of $70,000”, but “received $10,000 and most of it went on the sandpit!”  The school was also 
given money for Q-Build to clean the premises but “outsourced” the cleaning elsewhere for “one-
third of the price” and were thus able to be “a little creative” in the use of funds. 
 
Rooms 
All three teachers were very happy with the classroom areas they had been allocated.  The small 
rural school at Lark used a double teaching space that previously housed the Year 1-3 class.  It is 
carpeted, with a ‘wet area’ running the length of the room and a well-used verandah with “plastic 
screens” protecting it from the weather.  There is also a sandpit, a “nice grassy area” and a “large 
junior playground”.  The P & C refurbished, extended and bought new sand for the “soft fall” 
area under the adventure playground.  The teacher from the inner-city school at Dalton described 
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her workplace as “a fabulous facility” with “a large open space [which] allows for children to 
leave work in progress until they return to it”.  She added, “We need this amount of room for the 
type of program we want prep to be”.  The teacher from Evergreen said that the “room size is 
great”. It is located next door to the preschool, so the teacher felt it was “ideally set up” with 
kitchen space, carpet area, wet area, enclosed outside play area, and parent waiting area. 
 
Equipment and Resources 
Lark received a “kit worth $20,000 on top of what [we] already had” and the teacher believed 
they were “well resourced beforehand anyway.”  They received consumables, such as “paint, 
paper, glue, full preschool block kit, puzzles, games, maths equipment, language flashcards, the 
stove and fridge, all of the outdoor play equipment, obstacle course gear, the trough, balls, hoops, 
skipping ropes, as well as a technology grant and a literacy grant.” 
 
At Evergreen, the teacher said they were lucky because they’d been able to use a lot of the 
preschool resources (they share an outdoor play area, adventure playground and the parent 
waiting area).  The teacher said, “someone came out and ascertained what we needed and then 
gave us our resources”.  They received a lot of puzzles which apparently were not initially 
appropriate – “a 48-piece puzzle isn’t appropriate to a four year old when they’re starting prep” – 
but which were in use by the end of the year.  They were given paint but no paintbrushes until 
further funding came.  Paintbrushes were bought when the school received $100 per child for 
‘incidentals’ which also included “home corner furniture” and chairs.  They received a $1,000 
literacy grant and with this they bought ‘big books’ and classroom storybooks.  They were also 
given a ‘technology grant’, which was used for buying a computer.  The teachers all seemed well 
satisfied with their classrooms and equipment. 
 
Routines – A Prep Day 
All three teachers found it difficult to describe the routines of a ‘typical day’.  One said, “We 
don’t have a typical day”, which echoed the comments of the other two teachers.  Nevertheless, 
they were all able to give some broad outlines of the structure of their days, although these 
changed according to weather conditions, as well as other activities that were going on in the 
school at the time. 
 
At Lark, the multi-age class consisting of prep, Year 1 and 2 children meant that sometimes all 
the children were together, sometimes the Year 1 and 2 children worked on literacy or numeracy, 
while the prep children played outside, and sometimes the prep children joined the Year 1 and 2 
children in the ‘literacy block’.  Sometimes children from the upper classes of the primary school 
came to the prep classroom to be “reading buddies” with the younger children.  The afternoon 
“group activities” were done in multi-age groups, not just with the preparatory children by 
themselves.  At Dalton, the activities changed according to what the teacher perceived the 
children’s current needs to be.  The teacher reported that sometimes this is more child-directed, 
sometimes more teacher-directed, and they also have “quite a few transition activities throughout 
the day”.  At Evergreen, the teacher said that because the prep children “love writing” they make 
books and have started a beginners’ alphabet.  Their middle session usually has several different 
play activities, which all relate to whatever theme is in the classroom at the time and the 
afternoon session has several different activities from which the children can choose.  
 
 
 Lark Dalton Evergreen 
Morning session Prepare for the day 
Planning 
 
 10 am snack 
 
Trough & obstacle 
Prepare for the day 
Date, weather, 
exercises 
 
Student-directed 
activities 
Prepare for the day 
Sharing  
 
Literacy, numeracy 
or social skills 
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course 
 
Outside play 
First lunch    
Middle session Indoor time – 
investigating 
  
Literacy, maths 
 
Outdoor time – 
obstacle course, free 
play 
Indoor time – 
Student/theme-
directed  
 
Second lunch    
Afternoon session Read and rest time 
 
Activity groups – 
Science, SOSE, art, 
construction etc 
Teacher-directed and 
structured activities 
Outside play  
 
Quiet table activities 
– fine motor skills,  
 
Alphabet, “reading” 
Home time    
Table 2.1:  Overview of a Prep Day 
 
Specialist Lessons 
In all three trial schools, the prep children have specialist teachers for both music and physical 
education.   Evergreen also has a specialist library teacher, for half an hour per week and the 
music and physical education classes are done “back-to-back” at the primary school.  As the rest 
of the school is several hundred metres from the prep room, doing the specialist lessons back-to-
back means the children only need to walk once to the main school and back.  This also provides 
the prep teacher with almost an hour of non-contact time.  At Lark, the teacher noted that she has 
gone through the guidelines quite thoroughly for both music and physical education, and at 
Dalton, the teacher mentioned that they do quite a bit of physical education themselves but that 
the “PE teacher offers a more structured program including specific activities such as ball skills.” 
 
 
Specialist Class Lark Dalton Evergreen 
Music Music teacher comes 
to prep room 
Music teacher comes 
to prep room 
Prep children go to 
primary school for 
music lesson 
 
Physical Eduction Physical education 
teacher comes to 
prep room 
Physical education 
teacher comes to 
prep room 
Prep children go to 
primary school for 
physical education 
lesson 
 
Library  
 
 
 Prep children go to 
the primary school 
for lesson with 
library teacher 
Table 2.2:  Specialist lessons 
 
Non-contact Time 
The amount of non-contact time available to the prep teacher varied from school to school.  At 
Lark, the teacher said she has an hour of non-contact time per week, plus two sessions on 
Wednesday but that it “includes some key-teacher time”.  At Dalton, the prep teacher has one and 
a half hours non-contact time every second week.  She uses this time for evaluation and catching 
up on anecdotal notes.  The prep teacher at Evergreen “officially” gets 2 hours’ non-contact time 
per week – one hour when the children go to the primary school for their music and physical 
education lessons and another hour when another teacher comes to relieve her.  However, as 
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there is a child with special needs in the class who does not go to music and physical education 
the teacher stated, “it’s pretty rare [for me] to leave the room,” and does not really have true 
‘non-contact’ time.  According to the prep teacher, the child with special needs is difficult for the 
relieving teacher to manage, so again, the prep teacher stays with the child during her allocated 
non-contact time.  The teacher maintains that she uses those periods to write observations, attend 
to early learning records and put work into children’s folio books. Resources, planning and 
preparation are done at home or when she arrives at school at 7.30 a.m. 
 
Break Times  
The prep teachers varied in their responses to the question about their break times, with the Lark 
teacher having a clear 45 minutes each day without the children whilst the teachers at Dalton and 
Evergreen both indicated that although they were allocated ‘child-free’ time, in practice there 
were other impinging factors involved.  The Evergreen prep teacher explained: “we just eat 
outside with the children. The preschool teacher comes in for the second break on Mondays and 
Tuesdays.  On Fridays I don’t get a break.”  The Dalton teacher said, “I am given half an hour 
lunch break each day but I feel like I’m still responsible during my break time.” The Lark 
teacher, who was able to have definite breaks from the children, suggested that although she is 
sometimes able to have a few extra minutes, “nine times out of ten, that’s not without the 
children.” It would appear from these comments that the prep teachers all feel a high level of 
commitment and responsibility for the children in their classes and that the children’s 
supervision-needs take priority over the teachers’ break needs.    
 
Playground Supervision 
The teacher at Lark indicated that although she had initially spent the break times in the 
playground with the children at the beginning of the year, supervision had changed recently 
because the children “are now mixing more with the rest of the school [so] they just fall under the 
umbrella of whoever’s on duty”.  As the prep children at Dalton share the grounds with the 
preschool class, there are usually at least two teachers and a teacher’s aide on duty.  The Dalton 
prep teacher stated that this was because there are areas where “vision isn’t great …so we are 
always roaming”.  The teacher from Evergreen was rather brief in her answers to the question 
about playground supervision but suggested that, although she was involved with playground 
supervision, there had been no special arrangements at the start of the year. 
 
Contact between Prep and Children from Years 1 and 2 
Due to the multi-age class (P/1/2) configuration at Lark, the prep children have daily, ongoing 
contact with older grade peers.  The teacher stated that the prep children had benefited greatly 
from having such direct contact with the older children and that the children in Year 1 and 2 had 
also benefited from the opportunity to take on a leadership role.  The teacher summed up the 
experience by saying: “It’s been really wonderful.”  
 
Location of the preparatory classroom two blocks away from the primary school was a factor 
influencing the amount of contact that the prep children at Dalton had with other year levels.  The 
teacher explained that although there was some contact, such as involvement in ‘Under-Eight’s 
Week’ activities, the prep children needed “lots of supervision to go down to the school, so each 
time we have to weigh up if we can get the additional parent supervision that we need and 
whether it is worth the effort.”  They did, however, have a ‘buddy class’ of Year 6 children and 
the prep class had been visited on various occasions by them, as well as going on an excursion 
with their Year 6 buddies.  At Evergreen, the teacher indicated that contact with other children 
took place largely in the playground.  She explained that the prep playground is normally 
separated from the rest of the school by a fence but, in the last term of the year, the school created 
specific opportunities for the prep children to mix with the other children by opening up the play 
area to allow the older children to visit.  This ‘visiting’ was not, however, limited to the lower 
grades.  The teacher said that although it was “mostly Year 1s that come in, sometimes other kids 
come and play as well.” 
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Contact between Prep, Preschool and Year 1 Teachers 
There was no specific comment made about contact between teachers by the teacher from Lark 
but this may be because she is also the Year 1 and 2 teacher (multi-age P/1/2 class).  In the city 
school at Dalton, where the prep room is geographically close to the preschool but separated from 
the main school by two blocks, the prep teacher indicated that her main involvement was with the 
preschool teachers.  However, because there was already a ‘Learning Team’ (a team formed from 
teachers from within the school who were working in the P-3 area) that met occasionally, there 
would be more contact with the other teachers when the prep class was ‘on-site’.  The teacher at 
Evergreen did not answer the interview question directly but commented that she thought it had 
been hard for the preschool teacher this year because the teacher may have felt some pressure to 
have the preschool children behave more like the prep children.  The prep teacher herself 
maintained regular contact with her main-school colleagues and the prep children were also 
encouraged by the school to consider the preparatory class as a part of the school.  One of the 
ways this was done was by encouraging the prep children to dress in school uniform. 
 
Parent Involvement 
“Really, really supportive,” is how the Lark teacher described the involvement of parents in the 
preparatory year program.  Comments such as “I don’t think the program would have run 
effectively without them” (Evergreen teacher) and “they really love the whole idea of the prep 
class and what is has done for their children” (Dalton teacher), endorsed this view.  It would 
seem that regardless of the school’s location (city or rural), or the prep class’s location (part of a 
preschool complex or physically removed from the main campus), the prep parents generally 
(and in some cases, other parents from the school too) have really ‘got in behind’ the initiative 
and offered their support and various skills.  These included skills such as computing, 
transporting, fundraising, making posters and games, as well as direct assistance in the classroom 
to help make the preparatory trial a success. The Evergreen teacher also indicated that the parents 
were even happy to “make things at home”, which took a lot of pressure off the teacher herself. 
 
Parent Feedback  
The teachers from Lark and Dalton commented specifically on ‘parent feedback’ about their 
child’s participation in the preparatory year class, and the Evergreen teacher also indicated that 
there had been strong support from the parents.  The Lark teacher indicated parents’ enthusiasm 
for the program’s emphasis on social skills but also mentioned the parents’ surprise at how well 
the children had “settled into school routines” and how they had embraced early literacy skills as 
well.  The prep teacher at Dalton, who said she offered a “very open door policy” for parents, 
suggested that as a result there was “a lot of reporting on an on-going basis.”  This teacher also 
felt the parents were “really pleased with what the children are doing”.   
 
Community Support 
The Draft Early Years Curriculum state: “[p]reparatory settings should not be seen as separate 
from these communities but embedded within them” (p. 30).  It would appear that this is what has 
been happening in the three trial schools. 
 
“The local community has been great!” was just one of the positive comments made by the 
preparatory teachers about general support for the trial.  All three teachers were unanimous in 
their praise for the support they had received, with the Lark teacher stating that the school P&C  
had also been  “fabulous” with their financial contribution.   
 
Other examples of ‘hands-on’ support were: refurbishment of the junior playground, painting the 
blocks, stowing away the ‘kit’ supplied by Education Queensland, donations for raffles, 
donations of paint by a local hardware store, as well as articles written and photos taken by the 
local newspaper.  The teacher from Evergreen, also mentioned that the father of one of the 
children from her class had volunteered to paint a special mural for the school’s garden wall. 
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Professional Development  
In response to the question about professional development, all three participants mentioned the 
two-day conference they had attended at the end of the previous year, which was held by 
Education Queensland.  The Dalton teacher made particular reference to the sharing time held 
during the conference, describing it as “the most advantageous, although it was the shortest 
session.”  The teacher from Evergreen mentioned that this conference was “we found out about 
the curriculum and got all that information,” but did not elaborate on how helpful this had been.  
The teacher from Lark felt that three visits which had been organised for her by the deputy 
principal to see existing preparatory classes running were “the most valuable” experiences.  
 
The three teachers acknowledged that the professional development had been adequate, although 
maintained that they could have used further input – as the Dalton teacher put it – “it has met my 
needs but we could always use more!”.  The teachers from Lark and Evergreen also indicated that 
it was good to be able to talk to other teachers and see other classes operating.  The teacher from 
Lark described this as, “a huge bonus”. 
 
 
The Curriculum 
 
 
 
 
 
 
 
 
 
 
Use of the Early Years Curriculum Guidelines in Classroom Learning 
It would seem that The Draft Early Years Curriculum Guidelines were used regularly in all three 
preparatory classrooms on an ongoing basis but in a variety of ways to suit those involved and 
individual situations.  For example, the prep teacher at Dalton specified that she used the EYCG 
as a guide for long term planning but mentioned that while she used the pointers to guide her, she 
stated: “I’m still getting my head around some of the documents, there is so much to take in”.   
 
Similarly, the Lark teacher stated that she used the EYCG to assist her program planning but also 
as a reflection tool, monitoring and assessment tool.  She commented that “a lot of what we do is 
driven by their [the children’s] interests that it really paves the way for that higher order thinking. 
And also that we’re not locked into short time frames so we’ve got all of the time in the world to 
investigate and explore what the children are interested in. And I think with the multi-age as well, 
like we’re not keeping a lid on the children’s learning”.   
 
Information on the CD ROM 
“Really helpful” was how the Lark teacher described the material supplied on the CD ROM and 
this view was endorsed by the other two teachers.  While the usefulness of the “practical 
examples” and the “case studies” was noted, a preference for “hard copies” was expressed by the 
Dalton teacher and concerns related to “technological difficulties” were raised by the Lark 
teacher.  The Lark teacher who had the P/1/2 multi-age class said the multi-year case studies had 
been a practical help.  The teacher from Evergreen commented on the benefits of having standard 
forms supplied on the disk: “It’s been good …it’s been useful [because] you don’t have to re-type 
 
The draft Early Years Curriculum Guidelines provides a 
framework for teachers participating in the trial of the Preparing 
for School initiative of the Queensland Government…The draft 
Early Years Curriculum Guidelines is intended to provide 
teachers with a framework for interacting with children (p. 1) 
[and assist teachers to] recognise that children should be agents 
of their own learning (p. 12). (Draft Early Years Curriculum 
Guidelines, 2004) 
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everything, it’s already there.  You put it into the computer and then you can just play with it 
however you want.” 
 
Teaching Styles – Similarities and Differences 
When asked to describe the similarities and differences between the way they taught last year and 
the way they have run their preparatory year program this year, the teachers indicated that, with 
its five contexts of learning, the EYCG had given them the flexibility to “flow with things a bit 
more” (Dalton teacher).  Although all three preparatory teachers were also teaching young 
children the previous year (with the Dalton teacher working in the preschool area and the other 
two teaching Year 1 to 3 multi-age classes), there seemed to be a general consensus that the prep 
program gave both the teacher and the children greater freedom.  Teacher responses indicated 
that this allowed teachers to better cater for individual needs, as well as providing children with 
opportunities to actively participate in the planning and creation of their class work.  As the Lark 
teacher described it, the Early Years Curriculum allows for “a lot more investigation, a lot more 
play, more real life situations …and the classroom’s been a lot more driven by the children.”  She 
maintained that the children “have got much more control and ownership of their learning”, 
which correlates with similarly affirming statements made by each of the teachers during the 
interview process.  
 
This involvement by the children in their own learning is in keeping with the curriculum 
guidelines which state that children are “capable young people who have been learning since 
birth…They are able to take part purposefully in, and contribute to, various learning contexts” 
(Draft Early Years Curriculum Guidelines, p. 11). 
 
Documents Used in Planning the Curriculum 
All three teachers indicated that although the Early Years Curriculum Guidelines form the basis 
of their planning, the prep teacher from Dalton also used supplementary documents such as NSW 
Education Department Guidelines, along with other information such as the Year 2 Diagnostic 
Net and First Steps.  The Lark teacher commented that the phase descriptors, which accompany 
the Early Learning and Development Framework “have been great because I can reflect on where 
the children are at [by] looking at those descriptors and then that influences activities or 
happenings in the classroom”.  The teacher from Dalton said that she has developed her own 
form to record data that the parents may want to know. 
 
Curriculum and Assessment Approaches Currently used in the School 
There was a range of responses from the teachers when asked about how the Early Years 
Curriculum and Assessment fitted with current assessment approaches in the school, with the 
Dalton teacher stating: “It doesn’t fit very well at all with what is going on in the rest of the 
school”, while the teacher from Lark saying that despite her initial worries, “they have just 
dovetailed together beautifully – it has linked in really well.”  The Evergreen teacher did not 
comment directly about similarities this year but indicated that “next year, our school [will be] 
running the Early Years Curriculum that we’re using in the prep class, so they’ll be using the 
Early Learning Record …in Year 1”.  
 
Teachers’ Views about a full-time Preparatory Year Program 
None of the teachers gave specific comments on the implementation of a future “full-time prep 
year program in Queensland” but the Lark and Dalton teachers were very supportive of the 
preparatory year, and the teacher from Evergreen indicated (through her answers to other 
questions) that she too endorsed it. The Lark teacher endorsed the concept of a full-day program, 
suggesting that it benefited the children’s “social constructs of learning” but felt the real benefits 
of this year’s prep class would be seen when the current prep children moved into Year 1 next 
year.  The Dalton teacher stated: “This has been really successful, and I have really enjoyed it”.  
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Some of the other general comments from the teachers about this year’s experience were:  
 
o Absolutely fabulous  
o We’ve seen amazing development in the children 
o It’s been difficult and exhausting but the children have been so 
motivated 
o The curriculum is fabulous. 
 
Children’s Interests 
When asked to consider how much the interests and needs of the children determined classroom 
activities, all three teachers echoed the sentiment expressed by the prep teacher at Dalton who 
stated that the children were “the main influence.”  Similarly, the teacher at Evergreen 
commented that: “It’s all taken from where the children are – because most of our day is driven 
by the kids – they plan all of the stuff”.  The prep teacher from Lark estimated that 75% of the 
day’s activities were driven by the children’s interests and needs.  
 
Achieving Integration of Subject Area Knowledge  
Teacher approaches to the question of integration of subject area knowledge varied. The teacher 
from Lark SS made reference to the formal KLAs and discussed how the school routinely 
endeavours to reflect on their subject areas to ensure the KLAs are covered, while the teacher 
from Dalton stated concisely that all her units were “totally integrated across all areas of the 
curriculum.” The Evergreen teacher did not answer this question directly nor provide an 
overview of her teaching strategy for integrating subject area knowledge.  Instead she described 
in detail how she integrated specific subject learning.  For example, she described how she 
approached and endeavoured to integrate ‘shapes’ knowledge into the day-to-day activities of the 
classroom.  This was done by splitting the children into groups and using a range of activities 
such as walking around the school grounds to look for different shapes, drawing shapes on paper, 
as well as making ‘shape’ pictures. 
 
Linking Children’s Background Knowledge into the Teaching 
The teachers from Dalton and Evergreen responded to this with the teacher from Dalton 
indicating that linking children’s background knowledge was important and that she did “lots of 
things to ensure that there are links with the children’s real worlds as well as background 
knowledge”.  The Evergreen teacher said that there were several specific things she did, such as 
conducting interviews with the parents (just prior to the children starting school at the beginning 
of the year) and this meant she was able to “find out all about every child and the things that their 
families celebrate”.  She mentioned too, that the class and the school also did activities such as 
having a ‘multi-cultural’ day, as well as having parents come in to the classroom to share 
something from their culture – such as Maori dancing, or weaving with palm leaves.  
 
Engaging Children in Higher Order Thinking and In-Depth Discussions  
The teachers indicated that they used a range of skills to encourage children to engage in higher 
order thinking and to participate in ‘in-depth’ discussions. These skills included: 
 
o Spending time to investigate and explore what the children are 
interested in 
o Asking lots of questions, with the emphasis on “why” 
o Encouraging the children to talk about what they have been doing 
o Asking the children to reflect on how they might be able to build on 
today’s activities, tomorrow 
o Using books as a stepping stone to extending activities 
o Observing the children’s activities then bringing “extra things” to the 
classroom to encourage them to “go that little bit further” with what 
they are doing (Lark)  
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o Having the children plan their own activities 
o Offering new activities that extend children’s previous activities 
o Joining in the children’s play and then introducing a [related] concept 
and asking questions about it. 
 
 
Teaching Children to Respect and Support Each Other  
One of the roles of the preparatory teacher has been described in The Draft Early Years 
Curriculum, as someone who builds relationships (p. 13).  In keeping with this, the three teachers 
all used various aspects of the key components framework (E.Y.C.G, p. 19, 38) to encourage 
children to build relationships as well as helping children to respect and support each other.  The 
five contexts (key components) for learning are – play, real-life situations, investigations, 
routines and transitions, focused learning and teaching.  
 
Some of the general strategies mentioned by the teachers were: 
 
o Role-playing solutions when a social situation arises 
o ‘Carpet-time’ discussions to make the children aware of the need 
for social skills 
o Using “meta-cognition of the social structures in the room” to plan 
and implement appropriate activities 
o Encouraging the older children (Year 1 and 2) to act as role 
models 
o Encouraging leadership roles in the older children 
o Teaching social skills explicitly  
o Referring the children to posters that have been made previously  
o Practising the skills 
o Reinforcing practice by reminding children to use the skills in real-
life situations 
o Reading the children relevant stories 
o Breaking into groups to do an activity related to the message in the 
story 
o Using real-life situations as a springboard to reinforce a concept  
 
 
Connections between the Curriculum and the Wider Community 
It appears that the teachers interpreted the question differently as there was notable variation in 
response regarding connections between the curriculum, the school and the wider community.  In 
addressing questions relating to this section, the Dalton prep teacher focussed mainly on the 
school’s introduction to the concept of a preparatory class by saying that the school had held a 
professional development day in the prep room for all staff.  
 
On the other hand, the teacher from Lark gave direct examples of a class visit to the home of their 
school P & C president, which arose as a result of an activity that initially began in the classroom.  
In relation to this, she explained, “we do try to connect [their] learning to the real world as much 
as possible.” This teacher mentioned that because of the school’s isolation, they also endeavoured 
to have “lots of visits from community organisations”.  Parents (and sometimes even their pets 
too) were included in the extended classroom concept, with one parent-helper’s cat coming with 
her to the class, and thus becoming the class’s “reading cat”!   
 
The Evergreen teacher gave several examples of links between the curriculum and the wider 
community.  For example, she mentioned how the local doctor had been invited into the 
classroom to talk to the children.  This came about after a class discussion about one child in the 
class who needed an operation on his ears.  Another example given was that of the prep class 
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visit to the primary school to watch the end-of-year graduation for the class’s Year 7 “buddies”.  
The teacher also commented that because the prep children were at school every day (rather than 
2-3 days a week at preschool), the rest of the school had got to know the prep children better than 
they might otherwise have done. 
 
Promotion and Recognition of Differences in the Classroom 
The Evergreen teacher summed up her approach to promoting and recognising ‘difference’ in the 
classroom by saying her policy was “yes, everybody’s different, but everybody’s special.”  
General activities mentioned by the teachers included using different languages to say ‘good 
morning’ when marking the roll, as well as explaining to the children that respect for each other 
was important.  The teacher from Lark described her school as “very white Anglo-Saxon” but 
explained that the school had “a lot of diverse family structures,” so this is what the school 
focused on to positively promote ‘difference’ in the class. The Dalton teacher commented that 
they “talk very openly about difference,” and mentioned that the class had an indigenous teacher 
aide who was a “positive role model.” 
 
Most Challenging Aspects of the Job 
“An enormous year – very challenging,” was how the prep teacher from Lark summarised her 
time with the preparatory class.  However for that same teacher, those challenges were also 
accompanied by the rewards of “see[ing] the development of the children - very fulfilling too.”  
As with any new endeavour, there were inevitable challenges associated with the job of being a 
preparatory teacher but these challenges are experienced by most teachers in primary school 
settings.    
 
Teacher responses indicate the main challenges were: 
 
o The workload 
o The newness 
o Finding more time (to spend with individual children) 
o Not having a full-time teacher aide  
o Trying to be in so many places at once  
o Dealing with children with special needs (as well as having to help other 
children at the same time). 
 
Summary 
The range of experiences between the teachers appears to be attributable more to the geographic 
location of a particular school, the physical location of a preparatory classroom and playground 
in relation to the ‘main’ school, as well as general school procedures, than to different 
expectations or teaching styles.  The overall experiences of the teachers seem to endorse the 
views of the other participants (such as the principals, parents and teacher aides) in the review, 
which articulated definite support for the preparatory year trial and real appreciation of the 
opportunity to participate such an innovative scheme.   
 
In all three cases the teachers had strong support from the community, saying that “the local 
community has been great!”  This sentiment was echoed when discussing the attitude of parents, 
which was described by the teacher at Lark as “really, really supportive”.  Perhaps the best 
summary of the trial and teacher experiences is also most aptly expressed by this prep teacher, 
who summed up by saying, “It’s been an enormous year, very challenging [but] very fulfilling, 
too.  It’s been wonderful to see the development of the children [and] maybe part of the challenge 
has been …coming to terms with the newness, so perhaps next year may be a little easier.” 
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Chapter 3: Teacher Aide Interviews 
 
Each of the three preparatory year classes involved in this research project had a teacher aide 
working part-time with the class.  All three teacher aides were women. 
 
Appointment 
In each case, the person currently working as the teacher aide in the preparatory classroom had 
first been asked by the principal if she would like to apply for this new position. All were 
working within their present school prior to the prep appointment.  In two cases (Lark and 
Evergreen), the teacher aides had previously been working with the Year 1 and 2 children and at 
Dalton, the aide had previously been working with preschool children.   
 
The teacher aide at Evergreen specified that she had to apply for the teacher aide position by 
responding to certain selection criteria and then be interviewed.  However, she also pointed out 
that she had not needed any particular qualifications, although she had previously attended 
various “in-service training sessions” like ‘Support-a-Reader’ and ‘Support-a-Writer’. It is not 
clear whether the other two aides also underwent this type of formal procedure prior to 
appointment.   
 
The teacher aides from Evergreen and Dalton, stated specifically that they enjoyed working with 
children in the lower grades of primary school and the teacher aide from Lark suggested that her 
current position “seemed to be a natural flow” from her previous one within the school. 
 
Working Hours 
The teacher aide from Lark said she worked 18 hours a week, while the teacher aides from 
Dalton and Evergreen each worked 15 hours.  The Dalton teacher aide also worked three extra 
hours a week with children with disabilities and the teacher aide from Evergreen said that 
although she gets paid for three hours a day, “[I] actually do about four and a half hours a day!” 
 
School Hours Times 
 
Lark 
 
18 hours per week + 
“A couple of extra hours 
(Accumulated Days Off).” 
 
 
Monday to Thursday 
 
Dalton 
 
15 hours per week + 3 extra hours 
(working with children with 
disabilities) 
 
 
5 days per week 
Evergreen 15 hours per week + 
1 ½ hours “extra” unpaid 
 
5 days per week 
Table 3.1:  Teacher aide hours 
 
Duties 
According to the Dalton teacher aide, the duties for which she was responsible were “very varied 
and very many”.  Distribution of time differed among the three aides, with the teacher aide from 
Lark school suggesting that the “bulk of the work would actually be working with the children – 
the preparation is really the minor part”, while the Evergreen teacher aide indicated that her 
activities often involved “set up” duties.  The duties of all three aides can broadly be grouped into 
three categories – preparation of resources, interacting with children and tidying/cleaning duties.  
However, only the teacher aide from Evergreen mentioned cleaning duties, which included 
“doing dishes and cleaning the children’s tables.” 
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Although individual teacher aides varied in the activities they carried out, some of the main 
duties mentioned were: 
 
o Working with ‘special needs’ children  
o Supervising ‘special needs’ children (to minimise disruption to the other children) 
o Preparing artwork 
o Working with small groups  
o Working ‘hands-on’ in the classroom to assist with writing, maths etc 
o Reading stories 
o Supervising children when they have finished their set tasks  
o Photocopying 
o Setting up play areas and art activities 
o Making paint, play dough, glue etc 
o Preparing collage trolley 
o Preparing for gardening, sawing, hammering 
o Setting out pencils etc 
o Setting up playground obstacle course, bikes, water play, sandpit etc. 
 
Time Allocation 
All three teacher aides indicated that even with good planning the time allocated for their work 
was not sufficient.  This included the Evergreen teacher aide who worked an extra one and a half 
hours unpaid work each day.  She commented, “it’s just chaotic sometimes,”   particularly at the 
beginning of the year.  The Lark teacher aide also noted, “you could always use more time to get 
those other jobs done. It’s a case of prioritising… but we seem to manage.”  
 
Later in the interview the teacher aides were asked: “If you could improve or change any part of 
you job, what would it be?” (Q.7).  All three responded by saying they needed more time/hours to 
do their job better.  “Oh, it’d have to be more hours –that’s what I would improve,” replied the 
Evergreen teacher aide.   
 
Challenges 
When asked: “What do you find to be the most challenging part of your work?” (Q. 5), the 
teacher aide from Lark referred again to the need for more hours – “it can get a bit frustrating 
sometimes because there just aren’t enough hours to do all the things when you see the need.” 
She also added that time management was the “most challenging” aspect of this job.   
 
At Dalton, the teacher aide’s main challenge in the job was “thinking up enough ways to get their 
[the children’s] attention”.  The respondent did not elaborate further on her response but the 
Evergreen teacher aide said the most challenging part of her work was dealing with “the 
difference, the diversity of the kids”.  She clarified this by referring not only to the diversity of 
cultures represented by the children in the preparatory class (and the many things she had learnt 
through that), but differences in academic ability, differences in motor skills as well as 
differences in personality, which meant that “just finding what works with one kid doesn’t 
[necessarily] work with another.”  Despite the challenge of dealing with such widespread 
difference/diversity amongst the children, she was very enthusiastic about her job and the 
preparatory year program and said that by the end of the first six months was feeling “quite 
confident” with them. 
 
Enjoyment 
The teacher aides were asked what they enjoyed most about their jobs. All of them were 
enthusiastic about working with the preparatory year class and listed several enjoyable aspects.  
The comment by the Evergreen aide, “I started working here, [then] I thought, this is great, this is 
fantastic – I get paid to play!”, reflected the satisfaction these teacher aides were able to find in 
working with young children. 
24 
 
Some of the other comments were: 
 
o I just love working with the children  
o I love seeing the changes in them from when they first came in to now. 
o It’s so diverse and so surprising 
o Every day, seeing their enthusiasm and enjoying their company 
o Feeling that you’re achieving something – seeing the children go from being 
“shy, quiet, and now …they’re so outgoing.”  
 
All three mentioned that they enjoyed the children’s enthusiasm and excitement.  The Lark 
teacher aide said she enjoyed the differences between the children and their situations and that for 
her, “…it’s always so diverse and so surprising.  It’s good. It’s not dull – never a dull moment”.  
The teacher aides from Lark and Evergreen referred to the pleasure of seeing the changes in the 
children and the sense of achievement as the children developed and learned, even with small 
things. The Evergreen teacher aide gave the example that at the beginning of the year none of the 
children could open a glue pot, but by the end of the year they all could and this was the sort of 
change that she enjoyed witnessing and being a part of.  She also referred to “the little personal 
touches that just make you feel special”.  The Evergreen teacher aide said, “This is great; this is 
fantastic,” and “[I love] having a job where [I] can be a bit silly and the children love it.” 
 
Improvements to the Job 
As noted earlier, all three teacher aides mentioned “more time” as the main thing that would 
improve their jobs.  The teacher aide from Evergreen also added that more time should also be 
allowed for self-improvement through professional development sessions or being able to study 
for a Certificate III.  As well as wanting more time for preparation and cleaning up activities, the 
Lark teacher aide said she would also like to have more time to write up notes on the children 
with whom she has been working. 
 
Overall Opinions 
As noted above, all three teacher aides interviewed were very enthusiastic about the preparatory 
year.  They were asked: “What is your view of a full-time prep year for children in Queensland?” 
(Q. 8).  Their responses were:    
 
O It’s going to be really good 
O It’s got to be an advantage 
O It’s exciting  
O I’ve really been inspired 
O It’s absolutely amazing 
O It’s going to help in the long run 
O I love it.  It’s great 
o It’s a great idea and should have been here twenty years ago.  
 
There were no negative comments in response to this question. 
 
Summary 
“It should have been here twenty years ago!” This was the comment made by the Evergreen 
teacher aide and seems to summarise how the three teacher aides perceived the prep year and 
their role in it.  Obvious pleasure in seeing the children develop and grow seemed to be one of the 
real highlights of the work the teacher aides performed in the classroom.  Their responses to 
various questions suggest that all three teacher aides felt that it was an extremely positive 
experience for both themselves and the children they work with.  The teacher aides used words 
such as “inspired” and “absolutely amazing”, to express their impressions of the children’s 
development from the beginning of the year.   
25 
 
The teacher aide from Evergreen maintained that the prep children developed in confidence and 
skill as the year progressed, but so too it would seem did the teacher aides as they ‘grew’ into the 
job and their role.  Perhaps this response from the teacher aide at Evergreen expresses it best: “In 
first term this year, I really wasn’t sure what my role was.  I thought ‘what do I do – put collage 
stuff out and fix paints and so on?’  But as the years progressed I’ve just assumed a role like a 
Mum … if I see a kid doing something not right, [I] explain to them ‘no, that’s not what you do.’  
…You just get into the swing of things …and you’ve really got to be aware of the kids that need 
that little extra …all kids are different, aren’t they?” 
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Chapter 4: - Parent Interviews 
 
Introduction 
The preparatory year teacher at each of the three trial schools was asked to nominate parents who 
may be prepared to be interviewed.  Nine parents were asked for their views on a range of topics 
related to the prep year and their child’s learning (see Appendix for the main topics covered in 
the interview).  
 
Overview of the Parent Interviews 
Of the nine parents interviewed for this research, eight were mothers and one was a father.  The 
interviews were held at the schools during school hours.  Throughout the interviews there were 
often a number of distractions such as a pre-school child accompanying the parent needing 
attention, prep children close by, a lawn-mower operating nearby in one case, traffic noises and 
other general school noises.  Time restraints were also a factor for some. 
 
As well as the distractions, many of the nine parents also seemed nervous about being 
interviewed.  Before, during and after the interviews, several of the respondents suggested they 
were somewhat over-awed or intimidated by being asked for their opinions. The interviewers 
gave assurances that the identity of each parent would not be revealed and that they could speak 
freely.  Overall, the nine parents interviewed appeared enthusiastic about their child’s 
experiences while attending the preparatory year and were appreciative of the opportunities that 
the prep year class appeared to be offering their children. 
 
 
Parent Responses 
 
Sending Child to a Prep Year Class 
The reasons given by parents for wanting their children to attend the preparatory year were 
varied, and in some cases, complex.  Most of the parents gave more than one reason but there 
appears to be no discernible pattern of reasons by school.   
 
Listed below, then, are some of the main views given, accompanied by the number of times it 
was mentioned by a parent: 
 
 Reason for sending Child to Prep   Number of Parents 
 
o Child was bored (when attending Day-care)   1 
o Child’s birthday falls late in year    2 
o Child was not ready for Year 1     3 
o Child has disability      2 
o Previous bad experience with Year 1    1 
o Child not doing well in Day Care or Pre-School   2 
o Structured nature of prep good for child (routines etc)  1 
o Child doing prep instead of repeating pre-School   1 
o Give child extra year of maturity    1 
o Good opportunity      2 
 
Preschool Experiences  
When asked whether there were children in the family (other than their current prep child) who 
had attended preschool (and if so, what were their experiences), two of the parents (at two 
different schools) said they had no older children and one parent (at the third school) made no 
comment on this question at all.  Four of the remaining six parents answered the question in 
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relation to their child who was now in prep.  Of the four parents who commented on this question 
as it related to their child in the current prep class, one mother whose child attended prep at Lark 
said that previously the child had gone to preschool.  However, she commented that this was only 
for a few hours a day and she felt rushed to get her child there, only to have to go back to collect 
the child a few hours later.  One parent said that her child had attended three days a week at a 
preschool prior to enrolment in prep at Dalton but added, “…we went to a private Preschool.  If I 
had my time over I wouldn’t do that [again]”.  A parent whose son attended prep at Evergreen 
said that because her child was big for his age, “he felt as though he was still a little baby” in the 
preschool setting.  
 
Differences between Preparatory Year and Preschool 
Parental responses to the difference between prep and preschool are as follows: 
 
Differences      Number of Parents 
 
o Better prepared for Year 1     2 
o Getting to know their future Year 1 classmates   1 
o Prep eases them into school     2 
o Prep is just like school      1 
o Preschool negatives: sleeps, too rushed, too much play  2 
o They learn to be more independent in prep   1 
o Prep focus on literacy and numeracy    2 
o Five full days instead of part-time attendance   5 
o Prep makes them (feel) grown up    2 
o Prep – do more, different things     1 
 
 
It would appear then that for most of the parents interviewed, in comparison to preschool the 
preparatory class provides a more structured approach to learning with emphasis on the more 
‘recognisable signs’ of schooling.  These signs were recognised by development of literacy and 
numeracy skills, and a mother whose daughter attended prep at Dalton noted the encouragement 
to “do a lot more stuff independently.”  It was perceived that this gave teachers an opportunity to 
prepare the children for Grade 1.  Another mother whose son attended prep at Dalton reflected 
that, “The Prep program focuses more on the numeracy and literacy type of skills – the pre-
reading and pre-maths type of skills, whereas in the Preschool environment it was all there but it 
was so much more subtle whereas here the children have learnt a lot of the things they’re going to 
have to know for Grade One…  sitting at desks, sitting on a mat, listening to a teacher, following 
the guidelines, doing activities sheets – all those type of things – its been a gradual ease into it.  It 
hasn’t been a full-on culture shock for them, from the typically preschool circumstances where 
it’s totally all play driven, to having a combination of both.  I think it’s actually been a really 
good thing for them”. 
 
Differences between Preparatory Year and Year 1 
Although this question specifically asked: “If you have older children, what are the differences 
that you see between the preparatory year and Year 1?,” several of the parents responded in 
relation to their current prep year child.  Responses were therefore varied and sometimes difficult 
to fully understand.  
 
In summary, the main differences were: 
 
 Differences       Number of Parents 
 
o By attending prep first, the child will be “more advanced”  3 
o Not much difference       1 
o Prep is more fun – “playing more games, more ‘hands-on’”  3 
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o Year 1 has more sitting and writing at desks    3 
o A lot more painting and reading in prep     1 
o Less pressure in prep than Year 1     1 
o More confidence by attending prep before starting Year 1  2 
 
If there is one overall word or concept that summarised the parent’s views of the differences 
between the prep class and Year 1 it would probably be that prep does not have the ‘pressures’ 
which are often typically associated with attending Year 1.  As one parent whose daughter 
attended prep at Lark described, “It’s less pressure…doing the prep year rather than putting them 
into Grade 1 just enables them to have a slower transition into school, which is fantastic because 
[otherwise] they’re just ‘babies’ being thrown into Grade 1.” 
 
Summary of Parent Responses to Questions 2-4 (See Appendix 2D for questions) 
The following table shows parental responses to questions regarding differences between the prep 
class, preschool and Year 1. 
 
 
Parent Other 
Children in 
preschool 
Differences between prep & 
preschool 
Differences between prep & 
 Year 1 
 
Lark SS 
Parent 1 
No (Referred to prep son) 
o They don’t get used 
to school by coming 
part-time 
o Eases them in 
o It’s just like school 
o Will be better 
prepared 
 
(Referred to prep son) 
o Will be better prepared 
Lark SS 
Parent 2 
 
Yes 
 - Few hours 
 - Rushed 
o Prep doesn’t have to 
rush as it’s all day 
o Probably much the 
same 
o A lot of painting & 
reading in prep 
o Prep child more advanced 
than older sister, in 
reading 
 
Lark SS 
Parent 3 
Yes (Referred to prep daughter) 
o Didn’t like preschool, 
didn’t want to go. 
o In prep, child can 
work ahead 
o Can do more & mix 
w. older children 
o She’s tired going 5 
days/wk 
 
o Pressure of Year 1 
without going to prep or 
preschool first is horrible 
o Can ‘advance’ 
academically if she wants 
to 
o Slower transition to 
school 
Dalton 
Parent 1 
Yes. Private 
preschool 
o Sleeps 
o Time frames 
o Not much difference 
o More structure – eg desks 
in Year 1 
o More play in prep 
 
Dalton 
Parent 2 
No older 
children 
(Referred to prep daughter) 
o  Learning 
independence, 
confidence, patience 
o Knows her numbers 
(Referred to prep child) 
o Year 1 not so play-based 
o Feel ‘bigger’, more 
confident 
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Dalton 
Parent 3 
Yes – same 
child, 2 
previous 
preschools 
o Prep more focus on 
literacy, numeracy 
o Preschool totally 
play-driven - too 
much shock to go 
directly into Year 1 
(Referred to prep child) 
o Attending prep means he 
hasn’t been set up for 
failure - builds 
confidence 
o Can now count to 100 
 
Evergreen 
Parent 1 
No older 
children 
o Work is different 
o Attends 5 days/wk - 
fits in better 
[No comment] 
Evergreen 
Parent 2 
 Yes – mostly 
refers to prep 
child 
o Prep makes them feel 
grown up 
o Wears uniform 
 
o Older brother loved Yr 1 
o Learned more than he 
would have in preschool 
Evergreen 
Parent 3 
Yes, 7 year 
old 
(Refers to prep child) 
o Attending 5 days 
o More writing in prep 
than in preschool 
o More “curriculum & 
that” 
 
(No comment – 
Older child does not live with this 
parent)  
Table 4.1:  Parent Responses to Questions 1-3 
 
The Curriculum 
Parents were asked for their views on the Curriculum, which guides teachers’ planning and 
teaching in the preparatory year.  Two parents did not respond to this question and comments 
from another were not about the curriculum so much as the social/developmental benefits of the 
preparatory year.  From the individual responses, it is difficult to ascertain exactly what detailed 
knowledge each of the parents had in regard to the specific content of the Curriculum. 
 
In summary, the responses were: 
 
 Opinions about the Curriculum    Number of Parents 
 
o [It offered] ‘more value’ than preschool     1 
o The children learn to share and get on with other children  1 
o Reading is important       1 
o My child is encouraged to draw and write in a book   1 
o Wonderful/good/excellent/ great/we’re impressed   3 
o Learning while playing       1 
o Too much play        1 
o Needs to be more academic      1 
 
As can be seen from the above table, the responses range from being delighted – “Oh its 
wonderful,” “I think its good,” and “I think its great!”, to one parent wanting more academic 
content.  This parent, whose child was six when attending prep at Evergreen felt there could be “a 
little bit more writing [and] beginning maths”.  Some parents like the play-based nature of the 
curriculum, while another felt there was too much play.  In general however, the overall views of 
the curriculum seemed to be positive.  Perhaps the best summary came from the parent whose 
child attended prep at Dalton: “I’m in awe some days – [they’re] doing all that stuff and they 
have no idea they’re learning things and they just think they’re playing.” 
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Additional Information about the Curriculum 
In their answers to the question about the Curriculum (see above), there were also a number of 
‘academic’ activities that parents appeared to directly attribute to the influence of the Curriculum.  
 
These included: 
 
o Reading  
o Taking ‘readers’ home  
o Using a book to write about “stuff” that’s been done that day 
o Drawing 
o Cooking 
o “Doing maths – learning their numbers” 
o Learning the ABC 
o Learning to write their name 
o Learning the days of the week 
o Learning about the environment, the seasons etc 
o “Doing projects” such as activities based on Fairy Tales 
o Using their imagination 
o Doing science 
 
Basing her reply on her observations while working as a volunteer in the classroom, one parent 
said, “I think it’s pretty good,” and another indicated that the teacher had also told her the 
curriculum “is very good.” 
 
Reporting to Parents 
Without exception, the parents interviewed all said they had good feedback from the teachers 
about their child’s progress, as can be seen by the following summary of comments below:  
 
Methods of Reporting      Number of Parents 
 
o Spoke with teacher        1 
o Very good/excellent feedback from teacher     2 
o Teacher keeps in contact formally & informally     1 
o Portfolios (photos, samples of work) for end-of-year    2 
o Workbooks are sent home       2 
o End-of-semester report1        3 
o Teacher always raises concerns with parents     3 
o Can come and speak with the teacher any time2     3 
o Teacher tells me or I ask       1 
o In contact with teacher all the time      1 
o Child brings home things she’s done      1 
o Teacher’s door always open, available any time     1 
o Teacher will call us at home if there’s a concern     1 
o Teacher interview in Term 3       1 
 
As the interviews used an ‘open question’ style, parents were not asked specifically about written 
reports, portfolios or parent/teacher interviews, hence not all parents referred to those modes of 
feedback.  In essence, all responses report much the same thing – that the prep teachers are 
always available for parents to discuss issues about their children. 
 
                                                     
1 These parents were all from the same school 
2 These parents were all from the same school 
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Other Comments from Parents 
Eight of the nine parents interviewed included other comments or remarks in their interviews that 
didn’t relate specifically to any of the questions, however, these comments reflected unanimous 
positive regard towards the preparatory year, with one whose son attended Evergreen adding that 
the “discipline is pretty good”.  Another parent whose daughter attended Dalton was very 
positive saying, “It’s a pity it wasn’t around years ago”.  One mother of a boy with a learning 
difficulty said that her child attended a language-based program at a Special Education Unit two 
afternoons per week and that the prep teacher had worked hard in conjunction with that; also she 
pointed out that they received teacher aide funding for an hour a day for her son. 
 
Summary 
Apart from the very evident enthusiasm which the parent-respondents had for the preparatory 
year trial, the parents indicated they felt the prep class was a better option for their particular 
child, either because (a) it seemed to cater to the child’s needs better than a preschool 
environment might have done or had done previously, or (b) it was a more gradual way of 
becoming familiar with school than having their child move directly into Year 1.   
 
The main perceived differences between prep and preschool seemed to be that preschool children 
do more unstructured play, whereas prep children do activities with a more “academic” focus and 
because prep children attend ten days per fortnight instead of five, they progress more rapidly.  In 
a similar vein, the main differences perceived to be between prep and Year 1, was that Year 1 is 
more structured with more formalised learning activities whereas prep class activities are more 
‘play-based’.  As one parent whose daughter attended prep at Evergreen aptly described, “I think 
it just prepares them better for school”. 
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Chapter 5: Classroom Observations 
 
Overview 
In the review of the three schools involved in the preparatory year trial, in-class observations at 
the three trial schools were also conducted.  These preparatory year class observations were held 
in the latter part of the year over a period of approximately one month.  Each class was observed 
for varying lengths of time – 3 hours to a full day – over a series of three to four visits.  
 
At Lark the preparatory year was part of a multi-age class which included Year 1 and 2 students, 
while classes in the other two schools consisted of preparatory children. Mention was made in the 
observations that at Lark and Dalton, the teachers used and referred to The Draft Early Years 
Curriculum Guidelines for planning and to guide their day-to-day teaching. 
 
Due to the varying environments (city versus country), as well as differing locations (Dalton 
situated on the same site as the double unit preschool two blocks away from the main school, 
Evergreen located some distance away from the main school, and Lark being an integrated part of 
a small rural community), daily routines, use of resources and break times varied greatly from 
school to school.  There were a number of ‘overlapping areas’ between schools but other 
differences included timing of the initial observations, the varying length of each observation and 
differing observation styles.  
 
Other factors influencing these observations of the prep classes include ‘one-off’ activities such 
as a visit by the local fire brigade at one school, practising for a Christmas presentation, as well 
as children watching a Christmas video on one occasion. Also influencing the observations were 
factors such as the classes being taken, on occasion, by a variety of different teachers.  These 
occasions included a relieving teacher in one case, in another the class teacher had to go to an 
appointment and the intern took the class, and in another example a student teacher took a lesson. 
 
A Prep Day  
Although there were differences among the classes and various opportunities for the teachers to 
‘go with the flow’ when new learning opportunities arose in the classroom, there were some 
patterns which together represent a prep day for each of the three classes (See Table 5.1).   Some 
of the factors which led to differences in a prep day between the two city schools and the rural 
school seem to be the nature of the multi-age class at Lark and its location in a rural setting.   
 
 Lark  Dalton Evergreen 
Morning 
session 
* Carpet time & discussion 
* Plan obstacle course 
* 10am Snack 
* Trough & obstacle course 
* Perceptual motor skills 
activities, such as making a 
‘cubby’ – part of the “making 
and designing aspect of the 
curriculum” 
* Prepare for the day: 
Date, weather etc  
* Exercises 
* shared reading 
* maths /number work 
* Student-directed 
activities or topic-
directed activities or 
number activities 
*Mark roll 
* Sharing time -“show & 
tell” 
* literacy / numeracy  
“except Fridays, when they 
do social skills.  Social 
skills are taught through 
stories and activities.” 
*Outside play 
First break    
Middle 
session 
* Indoor time – investigating, 
playing in room 
* Library 
* Literacy / maths 
*Outdoor time – 
obstacle course, group 
games, free play 
*Student-directed indoor 
play 
“In the middle session of 
each day, there are a lot of 
different activities going 
on.  Sometimes there’s just 
one big project that they all 
work on, for example, one 
time the whole class built a 
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train.”  
Second 
break 
   
Afternoon 
session 
Read and rest time 
Activity groups – Science, 
SOSE, art, construction 
Teacher-directed and 
structured activities, 
handwriting etc 
Outside play with Year 1s 
Quiet table activities – fine 
motor skills, alphabet, 
“reading” 
Home 
time 
   
Table 5.1:  A Prep Day 
 
Multi-age Classes  
School Class composition Year Level 
Lark SS Multi-age – Yes  P/1/2 children  
Dalton SS Multi-age – No Prep only 
Evergreen SS  Multi-age –No Prep only 
Table 5.2: Multi-age Classes 
 
Observation notes indicate the multi-age class was run quite differently from the other two 
single-level classes.  One difference appeared to be an extra break for ‘snack time’ around 10am.  
It was noted by the observer that, “this is not a playing time, but simply a chance for the children 
to refuel, as many of them have not eaten since 6am and get quite hungry.”  Another difference 
appears to be an afternoon rest and a third difference appeared to be a very interactive ‘team’ 
approach between the teacher, teacher aide and students toward planning, implementing and 
evaluating the day’s activities.  This may have been due in part to the percentage of Year 1 and 2 
children in the class familiar with a co-operative method through working with this teacher in 
previous years. It was observed that there was a good deal of high quality investigation in real life 
situations where the children were building some great connections and self-directing much of 
their learning.  Even though ‘play’ has not generally been considered a prominent Year 1 or 2 
learning strategy, it was noted that at Lark, play was certainly an important feature of the 
program across all levels. 
 
Use of Teacher Aide Support  
Teacher aide support is seen as a vital component of the preparatory year program. All three 
preparatory classes have teacher aide support with times varying between 15 – 18 hours per week 
(See teacher aide section for further details).  The teacher aides were observed performing a large 
number and wide variety of tasks in each of the three schools – in one example, the aide went to 
the office to enlarge the newspaper article (about the children) for display, and in another, the 
teacher aide prepared the outside playground equipment, while another was observed helping 
with the [afternoon] activities. 
 
Having teacher aides who are able to maximise their time in the classroom is an asset to any class 
teacher and this was commented on at one school where the Observer mentioned the aide “seems 
to have [achieved] a great balance between spending quality time with the children, while also 
[performing] a great deal of organisational and administrative tasks.”  Ideally, aides need to work 
closely with the prep teacher but also be capable of operating independently when required. An 
example of this ability to take responsibility was noted at one school where the prep children 
headed to the library with the teacher’s aide.  Once at the library, the aide talked about the new 
shelf titles and numbers.  In another example, the aide worked with groups of children during a 
maths session, doing number work, and counting with counters.  
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At Lark, both the teacher and the aide appeared to have a great deal of respect for each other’s 
work.  However, in one of the city schools where the aide had little knowledge or experience of 
early childhood settings and was due to retire, there appeared to be less mention of teacher aide 
activity within the classroom.  
 
In addition to their classroom hours, all three schools had allocated time for the teacher aide to 
work with students with special needs (See Table 5.3 below). 
 
School T/A Details 
Lark SS Yes One child works on an “intensive speech program” with the 
teacher aide for 15 minutes  
Dalton SS Yes The teacher aide works for 15 minutes with a special-needs 
child  
Evergreen SS Yes The teacher aide works with a child with a level one disability 
for one hour per week  
Table 5.3: Use of teacher aide time for children with special needs 
 
Contact with the Preschool 
Contact between the prep children and the preschool varied from school to school.  No mention 
appears to be made of preschool children in relation to Lark, as there is no preschool there.  At 
Dalton, where the prep class was located next to double-unit preschool, the prep children used an 
obstacle course which had been set up by the preschool teachers that morning, however, it was 
noted that there was little interaction between the groups. 
 
Use of ‘Sharing Time’ 
The Draft Early Years Curriculum Guidelines encourages language development and 
participation by the children in their own learning.  In keeping with this, it was noted during the 
observations, that all three classes had at least one example of times they used for sharing 
individual children’s ideas and/or talking about and showing an item of interest.  At Lark, for 
example, there was mention of a short ‘show and share’ session and, at Dalton, children who had 
brought something special took turns to speak briefly to the class.  The other children then asked 
these ‘presenters’ a range of questions about their items.  At Evergreen, there was also mention of 
‘sharing time’. 
 
Curriculum Links 
When the individual prep teachers themselves were interviewed for this report on the preparatory 
year trial, each made reference to the Draft Early Years Curriculum Guidelines as part of their 
planning strategy.  In general, this was supported by the Observations, which showed examples 
of Curriculum links.  For example, at the first of the city schools there were a number of Early 
Years Curriculum areas in evidence and the teacher made “a great effort” to include early literacy 
and numeracy.  When the Lark prep teacher showed the children some items she had borrowed 
from the museum for their next topic study, the Observer indicated engagement with the 
‘communicating and investigating, as well as understanding environments’ areas of the 
curriculum.  The children were engaged in reading labels and signs on museum pieces, counting 
books and pieces, and looking at charts and keys. 
 
Another connection to the Curriculum was observed at Dalton, where communication was valued 
and the Dalton prep teacher was aware that “a great deal of time and energy needs to be put into 
‘social living and learning’, particularly ‘sense of self and others’.”  It was also noted that the 
preschool teachers had considered many of the children in this class as socially immature and not 
ready for school. 
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In some schools there was clear evidence of day-to-day planning and assessment done with the 
children themselves, for example, during ‘construction’ activity the teacher filled out “a planning 
sheet with the Preps as they discuss what their cubby will look like.  The plan included ‘who we 
will work with, what we will use’, [as well as] some later reflections.”  This planning was done 
by the children who dictated their ideas to the teacher.  However, it was also noted by the 
observer in another school, that there seemed to be “a good deal of creating by the children, but 
not a huge emphasis on the designing element.” 
 
At one school in particular, observations of a number of the children’s Folios indicated that they 
included samples of work from the year with summative reporting included.  Checks were also 
done on areas such as letter recognition, sounds, number recognition and concepts, one-to-one 
correspondence, visual discrimination, positional language and colours.  The Early Years 
Curriculum was acknowledged in the children’s folios with samples of work. 
 
Use of Resources 
The term ‘resources’ typically refers to equipment such digital cameras, computers and 
photocopiers and these items did appear to be the main resources used during the observation 
sessions in the prep classrooms.  However, other ‘resources’ could be seen to include ‘people’ 
too.  At one school, for example, the observer noted that the children’s excitement “was 
palpable” when fire fighters came to the school to see the fire truck the prep children had made 
and to show the children a real fire engine.  Activities such as cooking ‘quiche’ may also be 
considered a form of resource use. 
 
The use of digital cameras was noted on several occasions.  A camera was used extensively in 
one classroom to capture both process as well as product with the teacher downloading the 
photos onto the computer and printing them ready for the next session.  At another school, the 
digital camera was used extensively in the prep room to make classroom resources such as 
booklets containing the class’s number work and as a display record of class activities.  
 
At the city schools, computers also were used in conjunction with the digital camera (where it 
was used for downloading and/or printing the photos) and computers were used in relation to the 
children and the ‘technology’ aspect of the Curriculum.  In one example in the ‘middle session’ 
some children used the computer, with each child having an allocated computer day through the 
week.  At Lark, the teacher said that “twice a week, volunteer parents work with a group of 
children on the computers.” 
 
Student Participation 
The Draft Early Years Curriculum Guidelines suggest that teachers must “recognise that children 
should be agents of their own learning” (p. 12) and should be able to “take part purposefully in, 
and contribute to, various learning contexts” (p. 11).  
 
The observation reports indicate that in at least two of the prep trial classes there were incidents 
of teachers encouraging students as ‘agents of their own learning’ in various contexts, creating 
situations where learning through group activities and whole class discussion could take place. 
 
At Lark, for example, it was noted that the children were keen to set up their own ‘museum’ in 
the classroom and that there was much excitement as each piece of equipment from the museum 
was unwrapped.  There was animated discussion, sharing of connected knowledge and listening 
to new information.  During this activity, there was a lot of incidental literacy and numeracy 
involved.  The museum theme continued to hold children’s interest and two children later set up a 
‘real’ dinosaur museum and were completely engrossed in this task.    
 
On other occasions at Lark, the children’s inability to write did not stop the teacher from 
encouraging the children to plan their morning’s activities.  In this instance, the children would 
36 
dictate to the teacher who then filled out a planning sheet.  This same teacher also created 
opportunities for students to tell their peers of what they had done and report on behalf of their 
groups.  It would seem that when the children themselves had an active role in choosing or 
setting-up, the activities were often sustained for longer periods and students were keen to pursue 
and extend their learning.  In one example of this, a couple of children asked the teacher if they 
could continue their activity and miss their snack time. 
 
Sometimes the opportunity to create their own learning came informally when children 
interrupted a story occasionally to ask the meaning of a word.  Sometimes peer sharing occurred.  
For example, when the children assembled for a food sampling and the cooking group talked 
about the ingredients they had used. 
 
Singing/ Music 
In formal interviews of the preparatory teachers, examples were given of specialist music classes 
in all three trial schools but, during the in-class observations, there were also many examples of 
‘incidental’ music, usually in the form of singing or instrument use in conjunction with singing.  
 
Activity Lark  Dalton   Evergreen 
 
Specialist music 
session 
 
Music teacher comes 
to prep room 
 
Music teacher comes 
to prep room 
 
Prep children go to 
primary school for 
music lesson 
 
Informal music  General singing *Singing and rhythm 
activities 
*Singing and 
exercise 
*Singing practice for 
concert 
 
Singing practice for 
concert 
Table 5.4:  Music and singing activities 
 
At Lark SS, there were several occasions when all children gathered on the carpet to sing, and at 
one city school, a lively song about energy was played while the students sang along and did 
actions with great enthusiasm.  At Dalton and Evergreen, there were several occasions when the 
children practised Christmas songs for the school concert.  Singing on different occasions also 
appeared to be spontaneous, such as when one child led the class in a song while waiting for 
others to sit on the carpet.  Other singing took place at one school when the class sang ‘Happy 
Birthday’ to a child who had turned six.  Rhythm was also included during one singing session 
when the teacher chose a child to tap the beat with a special wand. 
 
Use of ‘Spontaneous’ topics 
The Draft Early Years Curriculum recognises five contexts for learning, one of these being ‘real 
life situations’ and another ‘investigations’ (p. 38). Two particular characteristics of these 
contexts for learning are “flexibility to respond to shifts and changes in children’s ideas and 
interests” (p. 38) and “opportunities to extend oral language development, [and] engage with 
multiple literacies” (p. 38).  Thus the curriculum encourages the exploration of spontaneous 
learning through a variety of situations and contexts, stating that “[r]eal-life situations allow 
teachers to take into account and draw on social and cultural diversity and local community 
priorities and/or needs.  Learning through real-life learning situations enables children to build 
connections between their home, community and classroom experiences” (p. 40). The curriculum 
also notes that although teachers’ decisions and accompanying activities are usually planned, 
there is also a place for “on the spot” opportunities where “teachers respond to emerging and 
changing situations and use teachable moments” (p. 54). 
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During the observation period, there were several examples of learning through ‘real-life 
situations’ taking place.  The following (condensed) excerpt from one of the Lark visits is a clear 
example of how ‘on-the-spot’ spontaneous investigation, through real-life situations can lead to 
sustained interest and learning in a preparatory class. 
 
 
While the children were sitting on the carpet, a child jumped up and noticed a very 
large Huntsman spider in the corner of the room.  All were quite excited.  The class 
then discussed the possibility that in language time they may be able to “do a bit of 
spider work.” To fully capture the moment for later, the teacher aide left her 
administrative tasks and climbed up on a chair with the digital camera to take close-up 
photos of the spider.  She then downloaded and printed these. Later, with teacher aide 
help, fiction and non-fiction books about spiders were found and taken to the 
classroom. The teacher then wrote a list on the whiteboard (which the children had 
brainstormed) about what they might like to do with their spider ideas.  The list 
included: 
 
o Reading more information 
o Writing a spider story  
o Drawing spider pictures and labelling them 
o Labelling the spider photos 
o Making collage spiders 
 
The children then made decisions about what they were going to do, while the teacher 
aide prepared additional materials that might be needed.  The children worked for the 
next 45 minutes, doing a variety of these activities.  Peer tutoring also took place, 
especially at the labelling area where books were being used for support.  
 
Example of Spontaneous Investigation at Lark SS 
 
 
Teaching Maths Concepts 
 
Preparatory classrooms provide opportunities for children to begin to explore 
interrelated understandings, capabilities and dispositions associated with mathematical 
learning.  Children build a sense of themselves as ‘numerate’ and begin to understand 
the range of social situations in which numeracy is used purposefully in their daily 
lives.  
                                                    
            (Draft Early Years Curriculum, 2004, p. 51) 
 
                
 
During the observations, there were a number of examples of teachers introducing and 
reinforcing maths concepts in formal maths sessions. However, as well as these formal sessions, 
situations associated with incidental mathematical learning were also observed.  One example of 
incidental maths has already been mentioned, when numeracy learning took place during the 
unwrapping of museum items at Lark SS.  Other examples include children responding to the 
teacher’s clapping patterns when the teacher called the roll, making a pattern with the children’s 
names.  Children answered in song and then raised their hands when they recognised the pattern 
for example, boy, boy, girl, girl.   
 
As the curriculum suggests, there are social situations when numeracy is used in daily life.  This 
occurred at one city school when the teacher remembered it was someone’s birthday, so everyone 
counted as the children put six stickers on her, clapped six times and blew six kisses.  In another 
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example from the same school, the teacher used a homemade calendar to count how many days 
until the children would be in Year 1.  She then counted off the days until various children’s 
birthdays. 
 
In an integrated teaching approach at Lark, maths became part of an activity when the teacher 
aide used butcher’s paper and photos of all the outdoor equipment during the planning, designing 
and building of an obstacle course.  The planning process then involved elements of the ‘creating 
and designing’ area of the curriculum. ‘Communication’ was also a feature.  Children suggested 
items that they wanted to include in the day’s obstacle course.  Eventually, when the children 
were happy with the completed plan, there was a great deal of counting involved in the set up.  
As well as number and counting activities, other examples of the use of formal maths language 
were noted in situations such as a cooking session when the children were making Samosas.  
During the session, there was a lot of chatting about more/less, too full, not enough, circles and 
half circles. 
 
Discussion as a Learning Tool 
‘Communication’ forms one of the learning areas of The Draft Early Years Curriculum (p. 62).  
The Guidelines note that “Children speak and listen…by…interacting with peers and familiar 
adults, using, with support, the conventions associated with formal and informal group settings 
including attentive listening” (p. 62). Thus it is suggested that teachers, “using teachable 
moments…make explicit the speaking and listening practices used in group and social 
situations…[and] develop children’s reasoning through spoken language” (p. 62). 
 
Observations from the three classes indicate that two of the three prep teachers used discussion as 
‘teachable moments’ to develop reasoning through spoken language and make speaking and 
listening practices explicit.  At Evergreen, there was no mention of formal discussion, although 
there was brief note made on two occasions when the teacher outlined activity options to the 
students.  On both these occasions, communication appeared to be from teacher to students rather 
than two-way interaction. 
 
At Lark and Dalton, the two schools that utilised discussion as a learning tool, approaches were 
varied and related to a range of subject areas.  Sometimes these were of a regular or routine 
nature, for example when the children at Lark came together regularly to discuss the morning and 
afternoon program, or when the children engaged in a discussion about the day, date and weather 
for yesterday, today and tomorrow.  Initial sounds of words were also reinforced as well as 
ordinal numbers and the children contributed enthusiastically.  
 
At Lark, discussion was often based around a familiar activity, such as building an obstacle 
course or making a construction, where the children were given plenty of opportunity for 
thinking and planning out loud as they discussed, for example, what they wanted the ‘cubby 
house’ to look like.  However, follow up discussion was also seen as important, for example, 
when the teacher reflected with the children on the plan and the discussion centred on how 
closely they worked to the plan and where they adjusted it. 
 
Sharing connected knowledge and listening to new information was also noted at Lark during the 
unwrapping and displaying of the dinosaur items from the museum with excitement as each piece 
was unwrapped.  This was followed by animated discussion.  
 
At Dalton, the choosing of library books facilitated discussion in which children were 
recommending books to friends.  The teacher followed this up by asking for opinions on 
favourite library books the children might recommend to a friend and the reasons why.  Use of 
discussion as a ‘learning tool’ was extended further by a talk about whether the books that had 
been chosen were fiction or non-fiction. 
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Literacy Experiences 
 
 
Literacy experiences in a preparatory setting include opportunities to listen, 
speak, read and co-construct, write and shape and, with support, analyse texts 
in a variety of learning contexts for a range of meaningful purposes…[they 
relate to] code-breaking, meaning making, text use and text analysis – the four 
resources of a literate person.  
 
(Draft Early Years Curriculum Guidelines, 2004, p. 50) 
  
 
 
There were a number of examples, both formal and informal, where the preparatory children 
were becoming familiar with the concept of print and what it could offer.  At Lark, prep children 
were exposed to a Jolly Phonics program where the language activities needed to cater for the 
differing literacy levels of the multi-age P/1/2 class.  Sometimes this occurred through informal 
activities where the children looked through books they had put onto make-believe bookshelves 
or when the children came in after break and began ‘reading’ by themselves.  At other times, 
literacy awareness was developed through guided or directed reading experiences, for example, 
when the teacher introduced a picture book by firstly discussing the author and illustrator.  The 
teacher would sometimes stop and ask children to predict along the way.  There was also chat 
about colours used in the illustrations and how they affect the mood and tone of the page.  
 
Linking reading to current topics was another method that prep teachers employed to encourage 
interest in literacy. On one occasion at Lark, it was noted that the class enjoyed listening to a 
novel which related to their dinosaur work.  
 
Combining careful topic selection with appropriate questioning was the way one teacher 
generated interest and discussion.  Upon reaching the end of the book, the teacher asked 
inferential questions about what may have happened to the whale and children raised their hands.  
The teacher built on their answers and many of the children followed this by offering stories of 
whale watching from personal experience.   
 
A teacher-generated game created opportunities for building phonemic skills on one occasion 
when in the game, children were asked to explain what they thought a word might start with and 
then were asked to see if they could find the right word.  In a further example, reading was used 
as a way of highlighting phonemic awareness when the Evergreen teacher introduced and read a 
story about Max and Maxine and talked about the sound of ‘x’ and told them that ‘x’ is also used 
to represent a kiss.  There was a ‘fox’ in the story, so the teacher suggested the class could write 
the word ‘fox’ if it was sounded out. 
 
Concepts about print also featured during several observations when, for example, the teacher 
talked about the book they were about to share.  Brief discussion followed about clean hands 
needed for handling books and the need to turn pages gently from the corner.  The teacher asked 
about people who write books and draw pictures and many children keenly told her about the 
titles of ‘author’ and ‘illustrator’. 
 
In several cases, the children were the initiators of their own literacy development.  On one 
occasion, they went to the teacher aide and asked for signs to be made.  The aide modelled the 
signs and the children assisted with some sounding out.  They then copied the sign for 
themselves.  In another example, one child went to the name cards to get a copy of her last name 
because she wanted to write her whole name. 
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Modelling, especially from older peers, was noted at Lark to be a motivator in learning when 
‘reading buddies’ arrived to read to the prep children. The older children were experienced in this 
role and did a good job of listening and reading to the P/1/2 group. 
 
Enjoyment of reading, created through familiarity, was observed in the prep class at Lark when 
some of the children started reading a class-made book with the teacher’s aide.  The book was 
about dinosaurs visiting classes in their school.  This book appeared to be well read and almost 
known off by heart. 
 
Finally, teacher awareness of a ‘teachable moment’ in linking past experiences to the present was 
used in one case where, when the teacher was about to start reading a book, one child commented 
that she had read it before.  The teacher took the opportunity to explain that re-reading books was 
“just like visiting friends over and over again”. 
 
Art Activities 
The Draft Early Years Curriculum encourages teachers to use “teachable moments to explore 
artistic processes, materials and techniques . . . to imaginatively represent experiences, ideas and 
designs, usually with enjoyment” (p. 65).  Although the curriculum supports the exploration of 
‘artistic processes’, there was little evidence of any ‘teachable moments’ of art expression or any 
planned creative art activities in the three classes.  Any art activity mentioned appeared to fall 
into the ‘colouring in’ category, such as when the children were each given a cardboard musical 
instrument to colour with felt pans and crayons, or when the aide was working with a group who 
were painting cut-outs of small people and trying to make them look like themselves.  
 
Lack of creative art opportunities in these classes could be attributable to several factors: teacher 
knowledge about or enthusiasm for creative art, time constraints, or the ability of the children.  It 
could also merely be indicative of the time of year, Christmas, as indicated on one occasion when 
the teacher told the children the activities available were “cutting out ‘snowflakes’, colouring in, 
listening to Christmas songs, or playing with the construction set.”  
 
In the observations made at Dalton, mention was made of collage activity but this appears to be 
related specifically to a ‘number’ book on which the children were working.  At Evergreen, 
similar activities indicated a link to language rather than art, when the class was divided into two 
groups and each child was given a small cardboard box.  One group did collage on their boxes 
and one group painted their boxes.  The focus was on boxes because this week’s letter was ‘x’. 
 
Positive Feedback 
Strong support, encouragement and positive feedback from the teacher can all provide significant 
motivation and reward for young learners.  However, in the observations carried out in the three 
review schools, there were only a few examples of positive feedback and encouragement given.  
This does not mean that it did not occur, just that it was not noted often. Of the few examples 
given, the teacher at Dalton used praise to support and encourage learner progress when she 
talked to the children about the individual testing she was doing with them.  She told the children 
that she had seen three children the day before and could not believe how clever they were in 
knowing all of their single sounds and numbers to ten.  The teacher then reinforced this ‘wonder’ 
at their progress by sharing her amazement at how much they had all learnt since the beginning 
of the year.  This then motivated the children to decide spontaneously to count to one hundred. 
 
In another example, it would appear that awareness of children’s needs and interests and an 
encouraging manner are sometimes all that is required to motivate.  For example, when the 
teacher’s aide at Lark asked what shape a Christmas tree is, one child suggested it is a bit like a 
triangle.  The teacher aide offered lots of positive encouragement and a few children who were 
initially disengaged soon became very involved in the activity, where ‘hula hoops’ and ‘witches 
hats’ made an unusual but interesting skeleton for the tree. 
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Sometimes it was the children themselves who offered their peers encouragement.  This was 
evident at Lark, when two of the Year 2 children provided feedback about the cubby house the 
prep children had made.  They asked a few questions and offered positive comments to which the 
prep children responded enthusiastically.  Comments were written down by the teacher aide and 
digital photos were taken. 
 
Encouraging children to aspire to higher levels was the method used by the teacher at Evergreen 
who told the children who had done as she asked, “Oh, I think you’ve all become Grade Ones!” 
 
Parent Involvement  
Observation at the three schools indicates that parent involvement is strong in preparatory 
classrooms with at least one school encouraging strong partnerships with parents wherever 
possible.  At Dalton, a number of parents commented that they felt very positive about the prep 
experience and were thrilled with this year for their children. At Lark, it was noted that although 
there had not been a great deal of parent involvement during the actual observation visits, the 
school nevertheless had a  strong group of parents, some of whom didn’t even have children in 
the class but were keen to assist.  
  
There were also other examples of parents assisting in various tasks ranging from accompanying 
the class on trips to the ‘main school,’ to working with individual children, and reading with 
small groups. In one example it was noted that a parent helper changed the reading books and 
returned library books, while in another, a selection of library books had been displayed by a 
parent helper.  In a further case, a parent helper assisted at one of the activity tables.  
 
Summary 
A review of the observations of the three preparatory classes indicates that although there were 
some major differences between the three preparatory classes, there were also a number of 
commonalities.  Teachers were responding to the specific needs of the children and the parents 
with whom they were involved and were endeavouring to provide those in their care with a 
balanced and well planned foundation for future years of formal schooling.  In all three classes, 
language and literacy was addressed both formally and informally, as was maths and numeracy.  
Development of coordination and fine motor skills were also addressed, and discussion was often 
used as a tool for further learning and investigation.  Although curriculum areas such as art and 
health were not widely mentioned, it is quite likely that this (and any other curriculum ‘gaps’) 
may be attributed to the time of year (the Christmas season), a time when not only prep classes 
but most primary school classes have interrupted routines and ‘one-off’ activities such as school 
concerts taking place.  Mention was made of strong parent involvement and support for the 
preparatory year classes both by the parents themselves and by the wider community.  In these 
three schools, preparatory classes were operating successfully in providing appropriate places of 
learning to better prepare young children for the transition to formal, compulsory schooling. 
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Appendices 
 
Appendix 1:  Acronyms 
 
 
ADO  Accumulated Days Off 
AVTs  Advisory Visiting Teachers  
COAG  Council of Australian Governments 
ESOL  English Speakers of Other Languages 
ELDF  Early Learning and Development Framework 
ELR  Early Learning Record 
EYCG  Early Years Curriculum Guidelines 
KLAs  Key Learning Areas 
MCEETYA Ministerial Council of Employment, Training and Youth Affairs 
QSA  Queensland Studies Authority 
QCPCA  Queensland Council of Parents and Citizens’ Association Inc. 
QUT  Queensland University of Technology 
SOSE  Studies of Society and Environment 
TA  Teacher’s Aide 
UQ  University of Queensland 
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Appendix 2A:  Interview Schedule Principals 
 
 
 
 
Background information 
 
o Name 
o Qualifications 
 
o Year/s awarded 
 
o Teaching experience, schools and year levels taught 
 
 
Interview Questions 
 
1. Please talk about how the proposal to be a trial site was put together and who 
was involved. 
 
2. Describe how the preparatory teacher was chosen.  
 
3. Comment on community support for the prep year (i.e., lead-up to prep year; 
now). 
 
4. How do you see the prep year being (a) different from preschool, (b) different 
from Year 1? 
 
5. Comment on the Early Years Curriculum Guidelines (EYCG) and the Early 
Learning and Development Framework (ELADF) (e.g., perspectives, key 
components, early years learning overviews, early learning record). 
 
6. How does the Early Years Curriculum Guidelines and the ELADF fit with the 
curriculum and assessment approaches used at this school? 
 
7. What role do you think ‘play’ should have in the curriculum? 
 
8. Comment on the relationship among the preschool, year one, and prep teachers. 
 
9. Comment about the support received as a principal of a trial site (Professional 
Development, local community, school community etc). 
 
10. Describe the leadership role you have taken with the preparatory year (e.g., 
curriculum, pedagogy, assessment, reporting).  
 
11. How do you see the Early Years phase at this school (P-3) and what impact 
will/has the prep year had on this concept?  
 
12. What are the most challenging parts of the prep year trial for you as principal? 
 
44 
Appendix 2B: Interview Schedule Preparatory Year Teachers 
 
 
 
 
  
Note: questions/discussion will occur over the period of data collection, in the categories 
indicated below. 
 
 
Section One: Background Information 
 
o Name: 
o Qualifications:      
 
o Institution: 
 
o Year/s awarded: 
 
o Teaching experience, schools, year levels: 
o How did you get to be the preparatory teacher at this school? 
 
Section Two: Interview Questions 
 
 
A.  Teaching routines  
 
1. Describe the routine of a typical day. 
 
2. Describe how specialist lessons are worked into the preparatory program. 
 
3. How is your non-contact time allocated? How do you use it? 
 
4. How much break time do you have each day? (away from the children)  
 
5. Do you take part in playground supervision? Frequency? Special arrangements 
at the beginning of the year? 
 
6. Describe the contact the children in prep have with the children in the first years 
of school.  
 
7. Comment on parent involvement in the prep year program. 
 
8. Comment on the contact between and relationship among the preschool, year 
one and prep teachers.  
 
9. Describe how teaching routines have changed over the year (2004) and the 
reasons for these changes. 
 
10. What other changes might you make in Term 4 and why? 
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B. Pedagogical decisions that are enacted  
 
11. Comment on how much children's interests and needs determine classroom 
activities (give some examples). 
 
12. Comment on how you integrate subject area knowledge in the curriculum. 
 
13. What sorts of things do you do in your teaching to make links with children's 
background knowledge? (Give some examples of how you make these links)  
 
14. Give some examples of how the curriculum you enact recognises non-dominant 
cultural knowledge.  
 
15. Talk about how you get children to engage in higher order thinking and help 
them learn about complex ideas and knowledge. 
 
16. How do you encourage children to become involved in in-depth discussion? 
 
17. Talk about how you teach children to respect and support each other. 
 
18. Give some examples of how you connect the curriculum to the school and wider 
community. 
 
19. Talk about how you promote the positive recognition of difference (e.g., of 
Indigenous Australians) in the classroom. 
 
 
C. Curriculum 
20. How do you use the Early Years Curriculum in your daily work? (e.g., key 
components, early years learning overviews, early learning and development 
framework). Comment on how your use of the document has changed over the 
year and reflect on why this might be so.  
 
21. Comment on the materials supplied on the CD ROM.  
 
22. In reflecting on whether you were teaching (a) preschool last year, (b) Year 1 last 
year, (c) another class; comment on similarities and differences between your 
program last year and the prep year this year.  
 
23. What documents do you use in planning the curriculum?  
 
24. Comment on feedback parents have given you about your program (the prep 
curriculum) over the year. How have you used this information? 
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D. Assessment and reporting 
25. Reflect on how you have used the Early Learning and Development Framework 
(ELADF) over the year (e.g. each term, noting changes and why).  
 
26. Which Early Learning Record did you use and why? 
 
27. Comment on other assessment approaches you used this year and how have 
they helped in your assessment of the children. 
 
28. Discuss how you make decisions about (assess) the depth of understanding 
children have about a topic. 
 
29. How does the Early Years Curriculum Guidelines and the Early Learning Record 
(assessment) fit with the curriculum and assessment approaches used at this 
school?  
 
30. Describe the methods of reporting to parents you have used and when they 
occurred.  
 
31. What aspects of assessment and reporting used on 2004 would you like to 
change and how would you change them? 
 
 
 
E.  Teaching facilities, equipment, the application, professional development 
 
32. Discuss your involvement and role in the preparation of the submission, as well 
as others involved and their roles. 
 
33. Describe the facilities upgrade the school received. 
 
34. Comment about the room size, equipment and resources available (indoor and 
outdoor). 
 
35. What professional development have you had for the prep year and when did 
this occur? 
 
36. How successfully has the professional development met your needs?  
 
37. Comment on community support for the prep year program. 
 
38. What are your views about a full-time prep year program in Queensland? 
 
39. What are the most challenging parts of your job as a prep year teacher? 
 
47 
Appendix 2C:  Interview Schedule Teacher Aides 
_____________________________________________ 
  
 
Background Information 
 
 
o Name       Date 
 
o School      Year Level 
 
o Qualifications 
 
o Years employed as TA 
 
o Years employed at this school 
 
 
Interview Questions 
 
 
1. How were you appointed as the teacher aide for the prep year? 
 
2. How many hours per week do you work in this position? 
 
3. Describe the duties that you undertake. 
 
4. Comment on the time allocated for you to work in this position and the 
duties that you undertake. 
 
5. What is the most challenging part of your work? 
 
6. What do you enjoy the most? 
 
7. If you could improve any part of your job, what would it be? 
 
8. What is your view of a full time prep year for children in Qld? 
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Appendix 2D:  Interview Schedule Parents 
____________________________________ 
 
 
 
1. Comment about why you wanted your child to attend a prep year class. 
 
2. If you have had other children attend preschool in Queensland, what were your 
experiences? 
 
3. Discuss what you see as different between preschool and the preparatory year. 
 
4. If you have older children, what are the differences that you see between prep 
and Year 1? 
 
5. Comment on the curriculum offered in the prep year. 
 
6. What is your view on reporting to parents that has occurred using the Learning 
and Development Framework?  
 
49 
Reference List 
 
Cohen, L.,  Manion, L. and Morrison, K. ( 2000), Research methods in education  (5th Ed), 
London: Routledge Falmer  
 
Fontana, A. and Frey, J. H. (1998), Interviewing: The art of Science. In N. K. Denzin & Y.S. 
Lincoln (Eds), Collecting and interpreting qualitative materials, Thousand Oaks: Sage 
 
 
Preparing for School – Report of the Queensland Preparing for School Trials 2003/4’, School of 
Early Childhood, QUT (pp. 27-28)  
Preparing for School: Report of the Queensland Preparing for School Trials 2003/04 
(Part 1) 
Preparing for School: Report of the Queensland Preparing for School Trials 2003/04 
(Part 2) 
 
Queensland Council of Parents and Citizens’ Association Inc. (QCPCA) (Ref: 
http://www.qcpca.org.au/index.htm  
 
Queensland Government Department of Public Works http://www.qbuild.qld.gov.au/ 
 
Queensland Government Education Department http://education.qld.gov.au/etrf/ 
http://education.qld.gov.au/etrf/pdf/prepreport0304part1.pdf 
 
Queensland Government Education Department, Advisory Visiting Teacher Information, 
http://education.qld.gov.au/curriculum/learning/students/disabilities/staff/avts.html 
 
Queensland Studies Authority, (January 2004)  Draft Early Years Curriculum Guidelines 
http://www.qsa.qld.edu.au/ 
 
Queensland Studies Authority Early Learning and Development Framework 
http://www.qsa.qld.edu.au/early/eycp/history.html 
 
Qld Studies Authority (June 2004), Key Learning Areas (KLAs) of the Years 1 to 10 Syllabuses 
 
Seeing the Future – Preparing for school, preparatory year implementation update 
http://education.qld.gov.au/etrf/pdf/prepjuneupdate05.pdf 
 
Yin, R. K. (2003), Applications of case study research (2nd Ed) Thousand Oaks: Sage 
 
‘Your Voice in Government’  Information leaflet from Peter Beattie – 
http://www.teambeattie.com/ 
 
50 
 
                                                     
 
Notes 
 
i  For further details see: 
http://education.qld.gov.au/etrf/pdf/revisedprepinfosheet1004.pdf  
http://www.dest.gov.au/ministers/nelson/dec02/jmr_151202.htm 
 
ii  ‘Preparing for School – Report of the Queensland Preparing for School Trials 2003/4’, School 
of Early Childhood, QUT (pp. 27-28) 
 
iii
  ‘Your Voice in Government’ - Information leaflet from Peter Beattie (Qld. State Premier)  
www.teambeattie.com 
 
iv
 The Early Years Curriculum Framework sets out clear levels of achievement in the 
developmental domains 
 
 
